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ABSTRACT 

Purpose: The purpose of this article is to explain the characteristics of data (qualitative and 

quantitative), secondary data, primary data, various primary data collection methods, data 

collection method choices, and most importantly the suitability of data collection method 

choices to enable Ph.D. scholars in India to understand the key difference between research 

methodology/design and research data collection methods/method choices, in turn, guiding 

them to choose an appropriate data collection method choice. 

Design/Methodology/Approach: Postmodernism philosophical paradigm; Inductive 

research approach; Observation data collection method; Longitudinal data collection time 

frame; Qualitative data analysis.  

Findings/Result: As long as the Ph.D. scholars can understand all the available research data 

collection methods and make mindful method choices of data collection to answer their 

research question they will be able to determine (on their own) all the other choices in 

succeeding steps of doctoral-level research such as i) data collection time frame; ii) sample 

size; iii) sampling technique; iv) data collection instrument; v) data analysis techniques. In 

addition, scholars will also be able to differentiate between research methodology/design and 

research data collection methods/method choices. 

Originality/Value: There is a vast literature about each one of the research data collection 

methods. However, only a few have explained them together comprehensively. In this article, 

we have attempted to capture most of the research data collection methods and method choices 

briefly that would enable Ph.D. scholars in India to glance through and make scholarly data 

collection method choices.   

Paper Type: Conceptual.  

Keywords: Research Methodology; Research Design; Research Process; PhD; Ph.D.; 

Coursework; Doctoral Research; Research Data; Primary Data; Secondary Data; Data 

Collection Methods; Mono-method; Mixed-method; Multi-method; Archival; Observation; 

Meta-analysis; Focus Group Discussion; Action Research; Ethnography; Grounded Theory; 

Case Study; Phenomenology; Survey; Experiment; Postmodernism 

1. BACKGROUND : 

There is a vast literature about the data collection methods for doing doctoral-level research. Ph.D. 

scholars get confused with various terminologies about different types of research viz., descriptive 

research; exploratory research; analytical research; explanatory research; confirmatory research; basic 

research; applied research; qualitative research; quantitative research; empirical research; experimental 

research; primary research; secondary research; doctrinal research; non-doctrinal research and so on. 

We determinedly believe that all these terminologies are related to either stages/phases or the levels of 

knowledge creation/development/modification/rationalization in a chosen area of research 

(fact/phenomenon/truth/reality/effect/dependent variable). The reality is a majority of stakeholders in 
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the research education system have a lower level of clarity about this predisposition. This lower level 

of clarity is resulting in the designing of unrealizable research data collection method choices by a 

majority of Ph.D. scholars in India. Scholars must avoid focussing on these terminologies and just 

understand that research methodology and research data collection methods are not the same. Research 

data collection methods are just one of the choices scholars need to make during the doctoral-level 

research process. 

Various research studies have identified factors affecting the Ph.D. success rate across the world. “To 

name a few a) scholar-supervisor/guide relationship; b) mentorship; c) dissertation process; d) role of 

the department; e) role of peer qualities; f) transformational learning experience provided; g) level of 

curiosity and interest in reviewing the existing literature; h) planning and time management skills; i) 

level of creative thinking and writing skills; j) amount of freedom in the research project; k) level of a 

supportive environment for Ph.D. scholars’ well-being; l) higher-education practices; m) supervisors’ 

research capabilities and gender; n) expectations set by the research environment; o) Ph.D. scholars’ 

expectations; p) support network; q) level of Ph.D. scholars’ socialization with the research community; 

r) Ph.D. scholars’ navigation system; s) different terminologies for various components of doctoral-

level research are given by different disciplines creating undue confusion in scholars’ minds; t) data 

collection methods which just play the role of data collection and it is just one of the steps of the 

doctoral-level research process being portrayed as the research methodology/design; u) scholars’ 

inability to identify their genuine interest in a fact/phenomenon/reality/truth/dependent variable, 

intensive review of existing literature, locating an important research gap, and finally formulating a 

research question; v) a lower level of clarity about the most important and indispensable step of the 

doctoral-level research process i.e., choosing an appropriate research philosophical paradigm that lays 

stepping stones toward answering the research question in a scientific and scholarly way; w) a lower 

level of clarity about the most important and indispensable step of the doctoral-level research process 

i.e., choosing an appropriate research approach/reasoning that paves path for decision concerning data 

collection and analysis” [1-51]. 

Furthermore, in reality, a majority of stakeholders in the research education system have a lower level 

of clarity about the most important and indispensable step of the doctoral-level research process i.e., 

choosing an appropriate research data collection method/s to logically answer the research question and 

the difference between research methodology/design and research data collection methods/method 

choices. In addition to this lower clarity, a majority of them guide the Ph.D. scholars to begin the journey 

without educating the scholars about the most important aspect of choosing a data collection method 

viz., repeatability, generalizability, and suitability. In addition, they also mandate that scholars use 

certain research data collection methods that are commonly used in a discipline or the one with which 

they are comfortable. This lower level of clarity and the beginning of the Ph.D. journey without a clear 

understanding of the essence of research data collection methods is making it difficult for Ph.D. scholars 

to complete the journey successfully and most importantly if some scholars complete their Ph.D. 

journey successfully, their awareness about the research data collection method/s chosen to answer their 

research question is very low. We believe that if the scholars can begin their Ph.D. journey by allocating 

a higher level of focus and time toward understanding various research data collection methods 

available and the data type each of the data collection methods produces and choose the one or more 

that are appropriate to find a generalizable answer to their research question their journey will be with 

a very lower level of complications and with a higher level of awareness about the data collection 

method choices they make. But this reality is knowingly or unknowingly, intentionally, or 

unintentionally suppressed by a majority of stakeholders in the research education system in India. In 

other words, this suppressed reality has resulted in creating humungous confusion about the difference 

between research methodology/design and research data collection methods/method choices among 

Ph.D. scholars in India. 

One thing Ph.D. scholars must always remind themselves of throughout their Ph.D. journey is the fact 

that they will be awarded a Ph.D. degree for doing doctoral-level research. Doing doctoral-level 

research and generating research outputs such as research articles and a thesis determines the probability 

of success in getting a Ph.D. degree. The first step of the doctoral-level research process is identifying 

research gaps and formulating a research question, the second one is choosing an appropriate research 

philosophical paradigm, the third step is choosing an appropriate research approach/reasoning, and the 

fourth step is choosing the appropriate research data collection method choices that ensure a logical 
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answer is found to the research question. It is thus inevitable and imperative that Ph.D. scholars 

understand various research data collection methods/method choices in depth and chose the appropriate 

one. The doctoral-level research which is the single most important requirement of the Ph.D. program 

is cognitively demanding and intends to create researchers who can create new knowledge or interpret 

existing knowledge about reality by using different perspectives, paradigms, and reasoning. Knowledge 

sharing requires autonomy, good quality time, a stress-free brain for deep thinking, and the freedom to 

look for more meaningful findings. This is the single most important reason for making doctoral-level 

research flexible wherein the scientific and scholarly world gives autonomy to Ph.D. scholars to 

formulate their question and answer it within 3-6 years using an appropriate research 

approach/reasoning. Nevertheless, only 50% of scholars admitted to Ph.D. in India completed, and that 

too in ten years whether or not they are aware of the importance of reasoning in doctoral-level research 

[46-50]. 

2. OBJECTIVE : 

There is humongous confusion among Ph.D. scholars in India about the difference between research 

methodology/design and research data collection methods. When we ask the scholars, who are in their 

final stages of the Ph.D. program about what is their research methodology/design, surprisingly we get 

answers such as ‘Survey’, ‘Experimental’, ‘Observational’, and so on from a significant majority of 

them. Furthermore, choosing one or more appropriate research data collection methods choices is just 

one of the choices a scholar needs to make among many choices in the doctoral-level research process. 

And all the choices a scholar makes across all the steps of doctoral-level research cumulatively become 

a research methodology/design. Owing to such confusion the key objective of this article is to explain 

the characteristics of data (qualitative and quantitative), secondary data, primary data, various 

primary data collection methods, data collection method choices, and most importantly the suitability 

of data collection method choices to enable Ph.D. scholars in India to understand the key difference 

between research methodology/design and research data collection methods/method choices, in turn, 

guiding them to choose an appropriate data collection method choice. 

3. RESEARCH DATA AND RESEARCH DATA COLLECTION METHOD : 

Data in Greek is ‘to give’/‘given’. It belongs to the family of Information, Knowledge, and Wisdom. 

Data can be in the form of Numbers, Words, Images, Ideas, Preferences, Opinions, Perspectives, 

Behaviors, and Attitudes. Data is the lowest unit of information from which other measurements and 

analyses are done. Data comes from observations made upon variables of the research question. There 

are two types of data in research as detailed below. 

 

3.1. Secondary Data: 

The data which is not collected by the scholars but just gathered by them using existing 

literature/knowledge is known as secondary data. This type of data is required in research to support or 

corroborate the background/motivation for formulating the research question. Secondary data can only 

provide broad information about variables of the research question and they are already published by 

other researchers or agencies that are open for all to access. However, Secondary data is inexpensive to 

gather, easily available, and suitable for the Introduction Section/Chapter of the research article/thesis. 

There are many sources of secondary data. For instance, Census (http://censusindia.gov.in) Electronic 

repositories (Social Sciences Research Network - SSRN), Public/Government agencies 

(http://www.dgciskol.nic.in), Private agencies (Mckinsey & Company), Syndicates (Retailers 

Association of India), Public Limited Company reports (Annual reports), Historical documents 

(http://nationalarchives.nic.in/), Satellite images (NASA’s Earth Data Search), Existing literature/ 

Research Articles/Books (Google Scholar). 

 

3.2. Primary Research Data: 

The data which is collected by scholars or under their supervision/guidance about the variables of the 

research question is known as primary data. Because this type of data is collected by scholars themselves 

or under their supervision or their guidance, it is ought to be original, authentic, reliable, objective, 

valid, and most importantly unpublished before. Collecting primary data is costly and requires a longer 

duration. However, scholars need to be careful while collecting primary data as there is a possibility of 
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inaccurate responses knowingly or unknowingly, intentionally, or unintentionally by respondents 

/subjects/participants/units of analysis/samples and inaccurate recording of responses. We must note 

that the primary data can only be collected using one of the data collection methods that are approved 

by the scientific/scholarly community across the globe such as Archival, Observation, Meta-analysis, 

Focus Group Discussion, Action Research, Ethnography, Grounded Theory, Case Study, 

Phenomenology, Survey, and Experiment. 

Before collecting the primary data, Ph.D. scholars must ensure they are well aware of the units of 

analysis/samples, independent variables, and dependent variable (key components of the research 

question) of their research question in addition scholars must also be aware that what is the 

type/characteristic of the data that is available/accessible to them about the key components of their 

research question. There are two main characteristics of data as illustrated in figure A. Scholars must 

check whether it is Categorical (Qualitative) such as Nominal Unordered (example: male/female; 

yes/no); Ordinal/Ordered/Scale (example: ratings; strongly disagree to strongly agree). Or is it 

Numerical (Quantitative) such as Discrete/Counts (example: number of male students; the number of 

stores; the number of Covid-19 positive cases); Continuous (example: height; weight; sales value)? 

Scholars must note that this is the origin of qualitative and quantitative research and they are nothing to 

do with research methodology/design. They just indicate the type of data used to describe, explain, or 

claim certain findings about reality/fact/phenomenon/dependent variable. 

 

Fig. A: Characteristics of data 

Scholars are required to use primary data to conclude their Ph.D. research. However, concluding Ph.D. 

research work using just the secondary data is also possible as long as the research findings are original 

and contribute to creating new knowledge or interpreting the existing knowledge in a completely 

different way. Scholars need to take a quick look at various Ph.D. theses that are available on University 

Grant Commission’s (UGC) Shodh Ganga website (INFLIBNET) and are relevant to their discipline to 

understand how researchers have used just the secondary data to complete their Ph.D. research work.  

3.3. Research Data Collection Methods: 

The data collection method is a strategy that is a long-term, actionable, practical, and competitive path, 

chosen for achieving scholars’ research objectives. It is a higher level of decision-making in the Ph.D. 

research journey that determines the repeatability of research results which is a measure of the ability 

of the data collection method to generate similar results for multiple preparations of the same sample. 

It is a scientific/systematic/scholarly way of collecting data from the units of analysis/samples to answer 

the research question. An appropriate data collection method depends upon i) type of the research 

question (descriptive; relational; causal) [46] [49]; ii) research philosophical paradigm (positivism; 
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interpretivism; critical realism; postmodernism; pragmatism) [46] [50] [52-82]; iii) the research 

approach/reasoning (deductive; inductive; abductive) [46] [51] [83-124]; iv) time available for scholars 

to collect data [46]; v) resources that are available for scholars to collect data [46]; vi) scholar’s 

competence such as is he/she a good Observer; Communicator; Interpreter; Counsellor; Deep thinker; 

Creative person; Analyzer; Role player; Thought experimenter; Imaginer; Focussed; Continual 

questioner; Media grasper (literature review)? [46]. Having all such competencies is an essential 

requirement of a good researcher. But it is difficult to have all of them during the Ph.D. program. 

However, we believe that scholars will eventually develop most of these competencies during and post-

Ph.D. We recommend Ph.D. scholars not get distracted by their surroundings and others’ choice of the 

data collection method. Others would have chosen a particular method based on their competence, 

research environment, and support system. Choosing a primary data collection method decision is one 

of the most important decisions scholars need to make during their Ph.D. journey. We strongly 

recommend scholars know their competence, research environment, and support system before 

finalizing a data collection method. 

 

3.4. Primary Data Collection Methods: 

We have come across many ways of grouping the available data collection methods in textbooks and 

literature. However, to eradicate all the confusion about data collection methods, we have made two 

important groups of primary data collection methods available for Ph.D. scholars to choose as listed 

below. 

 Noninteractive data collection methods wherein there is no or minimal interaction between the 

researcher and the units of analysis/samples, viz., Archival; Observation; Meta-analysis. 

 Interactive data collection methods wherein there is an interaction between the researcher and 

the units of analysis/samples, viz., Focus Group Discussion; Action Research; Ethnography; 

Grounded Theory; Case Study; Phenomenology; Survey; Experiment. 

4. NON-INTERACTIVE DATA COLLECTION METHOD 1 - ARCHIVAL : 

The archival data collection method is answering the research question with the use of existing records 

and without interacting with a single unit of analysis/sample/subject/respondent/group. It facilitates the 

investigation of documents and textual materials produced by and about organizations (whether a 

government body, business, family, or other agency). This method relies on looking at records and data 

sets to identify interesting relationships and patterns concerning key components of the research 

question. A hypothesis (logical assumption) and areas of interest are determined after data collection 

(an inductive approach/reasoning). Conclusive cause-and-effect claims are not possible if the data is 

collected using Archival. However, it is not secondary research. It is more complex and time-consuming 

than secondary research. Scholars must be aware that archives have varying degrees of access and 

discoverability [124-132]. To name a few sources of archival data a) Records in the Libraries; b) 

Museums; c) Novels; d) Sacred Texts of Religions; e) Newspaper Articles; f) Advertisements; g) 

Censuses; h) Sports Statistics; i) Speeches by Public Figures; j) Tweets/Social Media Communications; 

k) Digital Repositories. 

The archival data collection method is suitable for Historical Research; Literary Studies; Archaeology 

Studies; Sociology; Human Geography; Anthropology; Psychology; Organizational Studies. For 

example, a Psychologist looking at NIMHANS (The National Institute of Mental Health and Neuro-

Sciences a medical institution in Bangalore, India.) case records from the 1900s to determine the 

prevalence of depressive symptoms in patients at the time. 

There are many merits in using the Archival as the primary data collection method such as i) minimal 

response bias as there is no interaction between you and the Units of Analysis / Samples, ii) data is 

readily available, iii) cost-effective, and most importantly iv) helps to confirm theories derived from 

experiments. However, the Archival data collection method also has some demerits such as i) there is a 

chance of existing records being selectively deposited, ii) records might be biased, and most importantly 

iii) mistakes are possible in the data entered in archives. 

5. NON-INTERACTIVE DATA COLLECTION METHOD 2 - OBSERVATION : 

In the observation data collection method, the data is collected by simply observing the units of analysis 

/samples/subjects/respondents/groups. The process of observation can take place over weeks or months 
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and it is a time-consuming method of data collection. It requires scholars to be well-trained. Unlike 

other methods, the observational method is very limited, as it presents some problems to be reproduced 

again by other researchers [133-145]. The observational data collection method allows studies that 

cannot be carried out with other primary data collection methods. By executing this method of data 

collection, scholars can avoid problems related to ethics or difficulties presented by a large-scale 

project. 

 

5.1. Criteria for Observation Method : 

There are three main criteria when adopting an observation data collection method such as i) Structure 

of observation; ii) Identity of the observer; iii) Environment of observation. Scholars must know 

beforehand that the quality of data collection using the Observation method depends on these three 

criteria. The quality of data collected in turn determines the repeatability and generalizability of research 

findings. 

 Structured Observation: Scholar will specify in detail what is to be observed and how the 

measurements are to be recorded. An auditor performing inventory analysis in a Retail store is 

an example.  

 Unstructured Observation: Scholar as the observer monitor all aspects of the phenomenon 

involving your Dependent Variable that seems relevant to your research question. Observing 

children playing with new toys is an example.  

 Disguised Observation: The units of analysis/Samples of research are unaware that they are 

being observed.  Disguise may be achieved by using hidden cameras, one-way mirrors, or hidden 

mechanical devices.  Walking into a Retail store as a mystery Customer to observe the behavior 

of Sales Personnel is an example. 

 Undisguised Observation: The units of analysis/samples of the research are aware that they are 

under observation. Informing Sales Personnel in a Retail store upfront about the installation of 

a CCTV Camera to observe their body language while they are interacting with the Customer is 

an example. 

 Natural Observation: This involves observing the behavior of the units of analysis/samples as 

it takes place in the environment. Scholars could observe the behavior of their units of 

analysis/samples eating at a fast-food Restaurant to capture their facial expressions when 

different types of food items were served could be the example.   

 Contrived Observation: The behavior of the units of analysis/samples is observed in an 

environment that is artificially created. A test kitchen or one-way mirror is an example. 

 

5.2. Types of Observation Method : 

There are six types of data collection methods using Observation as listed below. Scholars are free to 

choose any one of them for collecting data to answer their research question. Each of these types has a 

different level advantage over the criteria as shown in table 1. 

 Personal Observation: In this type, scholars will observe and record actual behavior as it occurs. 

 Mechanical Observation: In this type, scholars will take the help of a mechanical or electrical, 

or electronic device/instrument to observe and record actual behavior as it occurs. A few 

examples of such devices are the AC Nielsen Audiometer; Turnstiles (record the number of 

people entering or leaving a building); On-site cameras (still, motion picture, or video). Optical 

scanners in supermarkets; Eye-tracking monitors (to see things from the perspective of 

participants/subjects); Pupilometers (TV/Digital advertisements); Psychogalvanometers (lie 

detectors/advertisements – emotional arousal); Voice pitch analyzers (advertisements - 

analyzing a subject’s voice during their responses to understand feelings and attitudes about the 

ad); Devices measuring response latency (a measure of attitude accessibility, which is the ease 

or swiftness with which an attitude comes to mind). 

 Audit Analysis Observation: Scholars shall collect data by examining available records or 

performing a random inventory analysis. The data is collected personally by the scholar or 

supervised/guided by the scholar. Here, data are based on counts. 

 Content Analysis Observation: This is appropriate when observing communication, rather than 

behavior. For example, observing words used in newspapers to evaluate how Women are 

portrayed in advertising over the years. 

http://www.srinivaspublication.com/


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 462 

 

 

 Trace Analysis Observation: Data collection is based on physical traces, or evidence, of past 

behavior. For example, analyzing the erosion of tiles or carpets to measure traffic patterns or 

analyzing fingerprints on the magazine to gauge ad popularity, or analyzing internet users’ traces 

of websites visited. 

 

Table 1: Observation method and observation criteria matrix 

 
 

There are many merits in using the Observation data collection method such as i) it is capable of 

measuring the actual behavior of your units of analysis/samples, ii) does not have any interviewer bias 

as there is no or minimal interaction, and most importantly iii) it is useful when your unit of 

analysis/samples are unaware or unable to communicate feelings. However, the Observation data 

collection method also has some demerits such as i) little is known about the underlying preferences, 

attitudes, beliefs, and motives of your units of analysis/samples, ii) it is time-consuming and expensive, 

and most importantly iii) it borders on being unethical in certain contexts. 

6. NON-INTERACTIVE DATA COLLECTION METHOD 3 – META-ANALYSIS : 

The basic meaning of Meta is ‘self-referential’. That is referring to itself or the conventions of its genre. 

A meta-analysis is a statistical analysis that combines the results of multiple scientific studies. Meta-

analyses can be performed when multiple scientific studies are addressing the same question 

(remember, the same research question and not the research topic), with each study reporting 

measurements that are expected to have some degree of error. The fundamental objective is to apply 

statistical methods to derive a pooled estimate that, based on how this inaccuracy is viewed, is closest 

to the unidentified shared reality. The evidence-based medical literature regards meta-analytic findings 

as the most reliable source of proof. Meta-analyses are frequently, but not always, significant steps in 

the process of a systematic review [146-162]. To better understand how effectively a medical treatment 

works, for instance, a meta-analysis of numerous clinical studies may be performed. Meta-analysis does 

have certain methodological issues, though. The meta-analytic assessment of the overall treatment 

effect might not accurately represent the efficacy of a treatment if individual studies are systematically 

biased as a result of dubious research techniques or publication bias at the journal level. Potential 

advantages of meta-analyses include the following. 
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Fig. 1: Steps for meta-analysis [146]. Note: Star icon refers to 2–3 reviewers' screens independently. 

 

 Improving precision. Numerous studies are too small to offer solid support for the isolation of 

intervention effects. When estimation is based on more data, it typically performs better. 

 Answering questions not posed by the individual studies. Primary studies frequently use a 

certain participant type and well-specified interventions. Investigation of the consistency of 

effect over a larger range of groups and interventions can be done by choosing studies in which 

these features vary. If applicable, it might also make it possible to look into the causes of 

discrepancies in effect estimates. 

 Settling disputes resulting from studies that appear to be at odds with one another or developing 

new theories. The degree of conflict can be formally examined using a statistical synthesis of 

the data, and the causes of various results can be investigated and quantified. 

 Compare the findings of many research and look for trends, reasons why the findings differ, or 

other intriguing connections that may emerge from several investigations. 

 Adoptability for research questions across disciplines that require quantitative analysis of 

existing evidence (deductive research approach).  

 

Figure 1 illustrates a step-by-step process of the meta-analysis data collection method. The key stage of 

meta-analysis has been highlighted in the figure using an arrow mark [146]. 
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7. INTERACTIVE DATA COLLECTION METHOD 1 – FOCUS GROUP DISCUSSION : 

Focus Group Discussion (FGD) is a Primary data collection method for gathering data that involve a 

small group of participants who are carefully chosen and who participate in honest discussions on the 

key components of the research question. In this method, scholars shall carefully select participants for 

the research to represent the larger population they are attempting to target. The group might look at 

new products, feature updates, or other topics (remember, topics and not the question) of interest to 

generalize the entire population’s reaction. FGD method includes a moderator whose job is to ensure 

legitimate results and reduce bias in the discussions. Usually, a group of 6-10 people, meet to explore 

and discuss the select Variable of your research question. The group shares their feedback, opinions, 

knowledge, and insights about the topic at hand. The participants in the group openly share opinions 

and are free to convince other participants of their ideas. The responsibility of the mediator is also to 

take notes on the discussion and opinions of group members. Be aware that the right group members 

affect the results of your research findings, so it is vital to be picky when selecting members for FGD. 

However, the purpose of the focus group is not to arrive at a unanimous agreement on the topic. Instead, 

it seeks to identify and understand participants’ perspectives and perceptions about one or more 

components of the research question [163-173]. The FGD data collection method needs to be carried 

out using the steps listed below. 

 FGD Step 1: First and foremost, determine the key components (variables and unit of analysis) 

of your research question and the goals/objectives of the focus group. 

 FGD Step 2: Identify potential participants for the focus group. 

 FGD Step 3: Prepare a script/discussion guide that outlines the focus group questions. 

 FGD Step 4: Choose a location for the focus group discussion. 

 FGD Step 5: Recruit 6-12 participants and ensure incentivized participation. 

 FGD Step 6: Finalize the moderator. 

 FGD Step 7: Conduct 90 to 120 minutes sessions. 

 FGD Step 8: Make notes of the discussion. 

 FGD Step 9: Categorize the discussion points. 

 FGD Step 10: Check if there is any consensus among the participants of the focus group on any 

one particular viewpoint. 

 FGD Step 11: Prepare the FGD report. 

 

FGD can also be conducted in many different ways based on your objective, convenience, competence, 

and infrastructure as listed below. 

 Dual-moderator FGD - This event will be moderated by two people. One guarantees efficient 

operation, while the other ensures that each question will be discussed. 

 Two-way FGD - A two-way focus group consists of two separate groups having discussions on 

the topic at different times. As one group conducts its study, the other group observes the 

discussion. In the end, the group that observed the first session performed their conversation. 

The second group can use insights gained from watching the first discussion to dive deeper into 

the topic and offer more perspective. 

 Mini FGD - This type of focus group restricts the number of participants to 4-5 members instead 

of the usual 6-10. 

 Client-involvement FGD - Use this group when clients who are part of your research ask you 

to conduct a focus group and invite those who ask. 

 Participant-moderated FGD - One or more participants tentatively take up the role of 

moderator. 

 Online FGD - These focus groups use online mediums to gather agreements, opinions, and 

feedback. There are three categories of people in an online panel i) observer, ii) moderator, and 

iii) respondent. The observer is mandatory for Online FGD as someone is required to ensure all 

the participants are focused. 

 Delphi FGD – The participants of this FGD are experts in their field. For instance, academicians, 

scientists, researchers, area specialists, managers, employees, practitioners, and so on. 
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FGD data collection method is common in situations such as i) when the population of study cannot 

read or write, ii) they are reluctant to be interviewed on their own and feel they have nothing to say, iii) 

initial stages of your research study (Inductive research approach), iv) while creating a plan of action 

during your research designing stage, and v) after the completion of your research to establish results 

(Deductive research approach). 

8. INTERACTIVE DATA COLLECTION METHOD 2 – ACTION RESEARCH : 

Action research is a data collection method in which you will a) collaborate with a client/group/ 

organization to diagnose a problem/issue, b) develop a solution, c) implement the solution, d) reflect on 

the results after implementation, e) improvise/modify the solution, f) reimplement, and g) finalize the 

solution (Abductive research approach). Scholars must be aware that Action research and consulting 

are different, it is pursuing action and data collection at the same time. Scholars must detach themselves 

from what is being researched, be scientific, stand outside the events, and record the readings diligently 

as they shall be the controller of the data gathering. The units of analysis/samples are partners and not 

just subjects/respondents. Scholars need to be aware that respondents/subjects are passive, and they 

may or may not know that someone is collecting data. Action research is simply the practice of theory. 

It assumes that the social world is constantly changing and both you (scholar) and research are one part 

of the change. It also improves specific practices, introduces improvements in relevant practices, and 

most importantly focuses on specific situations and contexts [174-189]. A simple flow of Action 

research is illustrated in figure 2. There are many merits in using Action research such as i) the data 

collection method has a high level of practical relevance, ii) it allows to collect of both quantitative and 

qualitative data, iii) allows gaining in-depth knowledge about key components of the research question, 

and iv) has higher field-level validity of research findings. However, the Action research data collection 

method also has some demerits such as i) it lacks repeatability, ii) scholars may find difficulties in 

distinguishing between action and research and ensuring the application of both, and iii) has limited 

accessibility of the research output in case the data collected is confidential and only a few select 

audiences are allowed to access the research output. 

 

We strongly recommend Part-time Ph.D. scholars consider choosing Action research as one of their key 

primary data collection methods during the Ph.D. program. Rather than looking for primary data to 

answer your research question outside their day-to-day work environment, it is a smart decision to look 

at formulating a research question limited to part-time Ph.D. scholars’ area of work and collect data 

using Action research. This consideration might help them integrate their employment and Ph.D. 

program seamlessly as long as their area of research and area of employment is the same. For instance, 

if the part-time Ph.D. scholar is a; 

 Teacher, Faculty Member, Institute Administrator, or an Education Counsellor and he/she is 

pursuing a Ph.D. program in the area of Education. 

 Nurse, Physiotherapist, Doctor, or Hospital Administrator and he/she is pursuing a Ph.D. 

program in the area of Health Sciences/Medicine. 

 Clinical Psychologist, Psychological Counsellor, Social Worker, Archaeologist, Public 

Administrator, Lawyer, Advocate, Journalist, or Librarian and he/she is pursuing a Ph.D. 

program in the area of Social Sciences. 

 Business Executive, Business Manager, Entrepreneur, Business Owner, Business Advisor, 

Business Consultant, Chartered Accountant, Company Secretary, or Accountant and he/she is 

pursuing a Ph.D. program in the area of Management or Commerce. 

 Designer, Writer, or Artist and he/she is pursuing a Ph.D. program in the area of Fine Arts. 

 Laboratory Technician and he/she is pursuing a Ph.D. program in the area of Basic Sciences. 

 Engineer or Technologist and he/she is pursuing a Ph.D. program in the area of Engineering or 

Technology. 
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Fig. 2: The Action research process flow [189]. 

9. INTERACTIVE DATA COLLECTION METHOD 3 – ETHNOGRAPHY : 

An Ethnography type of primary data collection method is almost similar to action research, but it is 

without any action from the researchers’ end (scholars). Scholars shall be engaged with the units of 

analysis/samples and they will get first-hand data about the key components of the research question. 

Scholars shall become as much a part of the group being studied. They will be observing changes in the 

independent and dependent variables in their natural environments concerning the units of 

analysis/samples. Ethnography is an in-depth study of people, cultures, habits, behaviors, and mutual 

differences. Scholars shall also act as the data collection instrument and collect the data by interacting 

with the units of analysis/samples and continuous observation. However, the Ethnography data 

collection method can only provide a ‘thick description’ of a phenomenon/fact/reality/truth/effect 

concerning the dependent and independent variables of the research question [190-202]. 

 
Fig. 3: Ethnography process flow [190]. 
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Ethnography can also be performed to collect data using online platforms that are known as 

Netnography. Netnography allows the collection of data about online communities and social 

communication patterns. The ethnography data collection method is appropriate for i) early stages of 

user-focussed systematic investigations, ii) gaining first-hand insights from people/groups/ 

organizations, iii) Variables that are complex to understand, and iv) examining social behaviors and 

interactions. Ethnography should not be used in research that requires statistically valid analysis, test 

runs, or group comparisons. A simple process flow of data collection using Ethnography is illustrated 

in figure 3. 

10. INTERACTIVE DATA COLLECTION METHOD 4 – GROUNDED THEORY : 

Simply put, the Grounded Theory method of primary data collection is an Ethnography made more 

analytic, a Survey made more in-depth, and content analysis (observation) made more focussed. This 

method is useful and appropriate in developing scholars’ theory about the relationship between 

dependent and independent variables of scholars’ research questions from qualitative data and helps 

them move from specific to more general (Inductive approach). The Grounded Theory method of data 

collection uses open-ended and general questions such as ‘what is going on?’ or ‘What is happening?’ 

It is a systematic way of thinking about the conceptualization of qualitative data about variables of the 

research question concerning the units of analysis/samples. It is methodologically dynamic rather than 

a complete primary data collection method. Grounded Theory facilitates scholars in constructing data 

collection methods to better understand situations human finds themselves. This method of data 

collection is a discovery by Glasser (positivism) & Strauss (interpretivism) while carrying out their 

research on dying patients at hospitals [203]. It is a fine mixture of Positivism which makes it rigorously 

analytical, and Interpretivism which makes it richer in throwing some light on social processes and the 

complexity of social life. For instance, A Human Resource (HR) Manager in a company might study 

why employees are frustrated by their work profile. Employees can explain what they feel is lacking. 

HR Manager then gathers this data, examines the results to discover the root cause of employees’ 

problems, and presents solutions. When scholars are interested in understanding the interrelationship 

between meaning in the perception of their respondents/subjects and their actions Grounded Theory is 

the most suitable data collection method. It can also help understand the socially-shared meanings that 

underlie individuals’ behaviors and the reality of respondents/subjects being studied. The most 

important aspect of the Grounded Theory data collection method is that we do not aim for the ‘truth’ 

rather, we try to conceptualize what has been taking place in the lives of study 

participants/respondents/subjects and the key units of analysis/samples is the ‘incident’ and not the 

persons/participants/respondents/subjects. Unlike Ethnography, this method will yield a “thin 

description” of the variables of the research question concerning the units of analysis/samples [203-

219]. We have listed below the steps for collecting data using Grounded Theory. 

 Step 1: Collection of qualitative data through observation or in-depth interviews using open-

ended questions. 

 Step 2: Looking for apparent ideas/concepts from the data collected. 

 Step 3: Coding & sorting of ideas/concepts. These codes will help succinctly summarize 

ideas/concepts. A literature review is only done after the sorting. You might become sensitized 

to concepts in the existing literature. The literature review is treated as more data to code and 

compare with what has already been coded and generated. 

 Step 4: Collection of more data. 

 Step 5: Re-review of codes. 

 Step 7: Grouping of codes into higher-level concepts. 

 Step 6: Grouping of concepts into categories. 

 Step 8: Creation of hypothesis based on categories. 

Be aware that before the theory is written up, scholars should refrain from discussing it. They should 

only discuss the Grounded Theory with those who can assist them without letting it affect their 

conclusions. 
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11. INTERACTIVE DATA COLLECTION METHOD 5 – CASE STUDY : 

The Case Study method of primary data collection is suitable when scholars are looking for a piece of 

evidence before starting new mega research (large-scale). A case study is very helpful in finding 

patterns between multiple instrumental reports in addition to finding differences in similar types of 

cases. It will also enable scholars to gain a deeper understanding of a complex phenomenon concerning 

one or more components of the research question in addition to helping them understand a phenomenon 

from diverse contexts. Within the Case Study data collection method, there are six types as explained 

below [220-233]. 

 
Fig. 4: Single Case Study process flow 

 
Fig. 5: Multiple Case Studies process flow [220]. 
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11.1. Exploratory Case Studies : 

It is a self-contained document and only the beginning of an investigation that is usually conducted as 

a precursor to large-scale investigations. It suggests why further investigations are needed and can also 

be used to suggest methods for further examination. For example, scholars can conduct a Case Study to 

explore the relationship between online teaching mode (Independent Variable) and learning outcome 

(Dependent Variable) by just doing an in-depth interview of a select person (Unit of Analysis/Sample / 

Case). 

11.2. Descriptive Case Studies : 

This method is suitable when scholars have an existing hypothesis/logical assumption about the 

relationship between the Variables of their research question. This type of study starts with a 

description. The aim is to find connections between the subject (Unit of Analysis/Sample/Case) being 

studied and a theory. For example, if a scholar is interested in describing emotional intelligence 

(Independent Variable) & successful leadership (Dependent Variable) he/she might want to choose a 

Descriptive Case Study method to collect primary data from one of the chosen successful leaders (Unit 

of Analysis/Sample/Case). Once the scholars can find connections between the variables of their 

research question, the research can conclude. The results of this type of study will usually suggest how 

to develop a theory further. 

11.3. Explanatory Case Studies : 

An explanation is needed when an incident takes place in a field. An explanatory case study looks into 

what caused the incident. It will provide justifications for that reason. The study will also provide 

information on how the incident affected people. The majority of the time, this study will use data to 

forecast future events. The explanatory study's findings are undisputed. Be aware that there is no space 

for interpretation in this situation. For example, if we are interested in understanding what causes 

(Independent Variables) Ph.D. scholars (Unit of Analysis/Sample/Case) to become inactive (Dependent 

Variable), then this method is appropriate. 

11.4. Intrinsic Case Studies : 

Intrinsic studies are more commonly applied in the Psychology disciplines. The intrinsic case studies 

can also be conducted in Social Work or Healthcare disciplines. This type of Case Study focuses on a 

unique subject, such as a subject/patient. Scholars can sometimes study with subjects/patients/samples/ 

Units of Analysis/groups close to the scholar. Such studies aim to understand the subject (Unit of 

Analysis/Sample/Case) better. This requires understanding their past. Scholars shall also examine how 

they interact with their environment. For example, if scholars are interested in understanding the impact 

(Dependent Variable) of Online Classes (Independent Variable) on Kids, they might choose a Kid (Unit 

of Analysis/Sample/Case) better whom they know personally. Jean Piaget (Swiss psychologist) 

established theories on Cognitive Development by conducting an Intrinsic Case study on his children. 

11.5. Instrumental Case Studies : 

This is another type of case study used in the Psychology and Health Science disciplines. Instrumental 

case studies are created to examine more than just the Unit of Analysis/Sample/Case. When research is 

carried out for an instrumental study, it serves as the foundation for a more significant phenomenon. 

The subject/patient/sample/unit of analysis is usually the best example of the phenomenon. This is why 

it is being studied. For example, people who have studied in their mother tongue (Independent Variable) 

till 10th standard and their career growth (Dependent Variable). 

11.6. Collective Case Studies : 

The collective Case Study is based on Instrumental Case Study findings. These types of studies examine 

findings from multiple intrinsic case studies related to a phenomenon about variables of the research 

question. There are several reasons why Collective Case Studies are done such as it helps you collect 

large amounts of data/information, frame/formulate hypotheses (inductive research approach), 

construct/build the case for further research, discover new insights into a subject/patient/sample/unit of 

analysis, and most importantly it does not require statistical sampling as just the theoretical sampling is 

sufficient. However, there are a few demerits of Collective Case Study such as responses from 

interviews are subjective, subjects may tailor responses, cannot always be replicated, in certain 
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industries, analyses can take time and be expensive, and most importantly, there is a risk of generalizing 

the results among a larger population.  

We have illustrated the process of a Single Case Study (One Unit of Analysis/Sample/Case) in figure 4 

and the process of Multiple Case Studies (Many Units of Analysis/Samples/Cases) in figure 5. Scholars 

must follow the process flow to ensure the data collection is systematic. 

12. INTERACTIVE DATA COLLECTION METHOD 6 – PHENOMENOLOGY : 

The phenomenological method of primary data collection is a magnificent way to understand personal 

experiences that can be based on a single case or multiple cases. It provides insights into individual 

actions and motivations by examining predispositions. Phenomenology data collection is a way to 

understand individual situations in depth. The theories are developed transparently, with the evidence 

made available. In addition to new policies, theories, and plans of action can be developed on this basis. 

If respondents are unable to communicate because of difficulties related to age, cognition, language, or 

other factors, this data collection strategy will be inefficient. To analyze results objectively and while 

being mindful of these constraints, scholars must be smart [234-244]. A few examples are listed below. 

 Every war veteran or survivor has had a different experience. Research can shed light on their 

mental health and how they intend to survive in a new world. 

 It has not been easy losing family members to Covid-19. Understanding coping processes and 

lifelong traumas can be aided by a thorough study of survivors and those who have lost loved 

ones. 

 What is it like to hear a cancer diagnosis after becoming a parent? Although it is impossible to 

generalize about the struggle between life and death, research can record feelings and 

experiences. 

Table 2: Difference between Case Study and Phenomenology 

 

At this moment, scholars might think that Case Study and Phenomenology methods of primary data 

collection are similar. But do note that they are completely different methods. The unit of 

analysis/sample/case is the focus of Case Studies whereas Phenomenology focuses on the phenomenon 

concerning variables of the research question. We have captured a few key differences between these 

two data collection methods in table 2. 

13. INTERACTIVE DATA COLLECTION METHOD 7 – SURVEY : 

The survey method of primary data collection is quantitatively describing specific aspects of a specific 

population of the research question. Data collected using surveys are subjective as they are collected 

from a portion of people from the overall population. Research findings from a small portion of the 

population are generalized back to the population with help of statistical techniques. The survey is 

useful in gathering information on a large group of people, about their Characteristics, Behaviors, 

Actions, Opinions, Needs, Wants, Demands, and Impacts. A survey requires minimal investment of 

time, effort, and infrastructure. Findings of research using the Survey method can only provide an 

estimate of the true population, not exact measurements and hence it is not suitable for understanding 
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the historical contexts of a phenomenon concerning the key components of the research question. A 

survey is also useful when scholars want to describe and evaluate people, places, and events; measuring 

responses to ideas, analyses, knowledge, policies, and proposals. Scholars need to be careful as there 

are chances of inaccurate (intentional/unintentional) responses and inaccurate recording of responses is 

higher [245-251]. The survey method can be used in two different ways as detailed below.  

13.1. Written Surveys : 

This can be used suitable for obtaining confidential information from the units of analysis/samples and 

in the absence of direct contact between the interviewer (scholar) and respondent/subject/participant/ 

units of analysis/samples. Written Surveys are useful as they require minimum resources, have minimal 

sampling errors, have minimal inaccurate responses/readings, the questionnaire can be distributed using 

either offline or online mode, provides immediate results, and allows respondents to respond at their 

place. However, there may be response biases, and some questions are missed (intentionally/ 

unintentionally). 

13.2. Verbal Surveys : 

This method of Survey is useful when scholars require face-to-face interviews because in addition to 

responses they might also intend to capture the Gestures, Verbal inflections, and Body language of the 

respondents/participants/subjects/units of analysis/samples. However, scholars must be aware that some 

findings from face-to-face interviews are difficult to incorporate into data analyses. Scholars can also 

get the responses to their questionnaire through Telephone or Online media. This method requires 

maximum resources and is suited for complex and lengthy questionnaires and ensures reaching the 

correct respondent. 

One of the key elements of the Survey data collection method is a questionnaire (instrument) that 

consists of many questions (Items/Inventory). Scholars shall be using the questionnaire to collect data 

to measure one or more variables of their research question. Scholars are free to design questions in two 

ways as detailed below. 

13.3. Open-ended Questions : 

These questions are suitable if scholars are still exploring and trying to understand the variables of their 

research question better (Inductive approach) and their familiarity with the phenomenon concerning 

variables is limited. This is also useful when scholars intend to get answers from respondents in their 

own words and seek additional insights. Open-ended questions require greater levels of thought and 

contemplation on the scholars’ part. It is more time intensive and difficult to analyze the results. 

13.4. Closed-ended Questions : 

These questions are suitable if the existing knowledge about variables of the research question is better 

and evolved over a period (Deductive research approach). As a rule, scholars’ questions will be 

presented to respondents/participants/subjects/units of analysis/samples with standard/allowed answers 

like Multiple Choice Questions (MCQ) and hence, it is easier for respondents to answer. Qualitative 

responses collected using Closed-ended questions are easier to convert to quantitative data that making 

it easier for data analysis. There are three types of Closed-ended questions such as i) Ordered choices 

(strongly disagree to strongly agree); ii) Unordered choices (multiple choice questions); iii) Partial 

closed-ended (additional option as ‘others please specify’).  

Scholars are allowed to choose any one of the following ways of finalizing a questionnaire to Survey 

method of data collection as detailed below: 

13.5. Instrument Adoption : 

In situations when there is an existing questionnaire that is appropriate to measure variables of the 

research question then taking all the questions from an existing questionnaire is allowed and this is 

known as Instrument Adoption. Scholars are not allowed to change any questions/items, and this is 

feasible only when the context/environment of the research study/population is the same. 
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13.6. Instrument Adaption : 

Taking most of the questions from an existing/proven/reliable questionnaire is known as Instrument 

Adaptation. Scholars are allowed to make changes to a few existing questions to make them appropriate 

and match the context/environment of their research study/population. 

13.7. Instrument Development : 

In situations wherein, scholars are unable to Adopt or Adapt an existing questionnaire then 

creating/developing a new questionnaire with all the questions in it being new is the right way and this 

is known as Instrument Development. Using a questionnaire developed by scholars makes the 

questionnaire appropriate and matches the context/environment of the research study/population. In 

case scholars are in this situation, we suggest they follow the below steps for developing a new 

instrument. Do note that the only chance for research scholars of Social Sciences, Economics, 

Management, and disciplines other than Basic Sciences, Engineering, and Technology to own a Patent 

is to develop a new questionnaire/instrument themselves that is capable of measuring one or more 

directly unmeasurable variables (also known as Latent variables). 

 Step 1: Clearly define the dependent variable under study. 

 Step 2: Identify independent variables we intend to study and frame each question of the 

instrument to ensure they shall measure the response. 

 Step 3: Define the population and determine the sample size statistically. 

 Step 4: Design a questionnaire and while designing questions ensure; 

 Words used in the questions must be in line with the education and maturity level of 

respondents. 

 Questions and answer options must be clear. 

 Avoid using words that could lead to alternate and misinterpretations of answers. 

 Avoid unethical questions; not feasible; personal; objectionable; or biased words and 

contexts. 

 Avoid lengthy questions; undefined short forms; difficult words. 

 The number of questions must be balanced between positive and negative responses. 

 Step 5: Do a Delphi (expert opinion) or full-fledge FGD to get a consensus on the quality of 

questions. 

 Step 6: First pilot testing of the instrument. 

 Step 7: Initial test of the instrument based on pilot responses for validity and reliability. 

 Step 8: Add, delete, modify, or improvise the questionnaire based on the initial pilot test. 

 Step 9: Second pilot testing of the questionnaire. 

 Step 10: A final test of the questionnaire based on the second pilot's responses for validity and 

reliability.  

 Step 11: Add, delete, modify, or improvise the questionnaire based on the second pilot. 

 Step 12: Final distribution of questionnaires to respondents and collection of responses. 

Furthermore, irrespective of Instrument Adoption, Adaption, or Development scholars must ensure the 

questionnaire/instrument is checked for reliability and checked for validity in the case of Instrument 

Adaptation and Development with the help of statistical techniques before using the 

questionnaire/instrument to collect responses from respondents/participants/subjects/units of analysis/ 

samples. We strongly recommend scholars attempt developing a new questionnaire/instrument during 

their Ph.D. program and obtain a Patent. Generating an intellectual property right in the form of a patent 

indicates that a scholar has conducted and delivered high-quality research. 

14. INTERACTIVE DATA COLLECTION METHOD 8 – EXPERIMENT : 

An experimental method of primary data collection is used to infer causality (Causal type of research 

question) where scholars will actively manipulate one or more independent variables and measure their 

effects on the dependent variables of the research question. An experiment is a scientific 

procedure/method of data collection designed to test or support or refute a hypothesis/logical 

assumption about the relationship among variables of the research question. Experiments can be 

adopted to develop new theories (Inductive research approach) or test existing theories (Deductive 
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research approach), or update existing theories (Abductive research approach). Experimental data 

collection is probably the only method of data collection that is suitable for all three types of research 

approaches/reasoning. Experiments always provide logical hints toward the structure/mathematical 

form of a theory and examine cause-and-effect relationships. One of the interesting facts about this 

method is Experimentation is done without a ‘fear of failure’ or ‘expectation’ of outcome and it 

guarantees high levels of repeatability. Experiments ideally require more than one manipulatable/ 

controllable independent variable and you need to ensure that the variables of your research questions 

are Directly Measurable [252-262]. 

We have witnessed that a majority of Ph.D. scholars have a predisposition in their minds about 

Experiments. That it is carried out in a laboratory, that it is carried out within four walls, and it is only 

for scholars belonging to Basic Sciences, Engineering, Technology, and Health Sciences. However, 

scholars must know that Experiments can be carried out by scholars belonging to any discipline. The 

experiment method of data collection provides a relatively high level of validity and reliability of the 

research output, provides a high level of control, strong evidence of causality (well-controlled 

experiments), specific conclusions, and allows cause and effect to be determined. There is no limit to 

the subject matter or industry involved. Natural settings can be replicated at faster speeds. Most 

importantly, Experiments can be easily combined with other data collection methods. However, 

whenever scholars choose Experiment as the primary data collection method, they must ensure that all 

the necessary approvals for Experimentation are obtained beforehand from appropriate authorities 

irrespective of their discipline. 

Experiments can be grouped into three categories such as i) Controlled Experiments, ii) Field 

Experiments, and iii) Natural Experiments. 

(i) Controlled Experiments: In this category, scholars shall be comparing the results obtained from 

experimental samples against control samples. Scholars need to ensure that experimental and control 

samples are practically identical in their characteristics. These experiments are conducted in a controlled 

environment and hence provide higher internal validity, and the possibility of contamination is minimal. 

A majority of experiments conducted by the scholars of Basic Sciences, Engineering, Technology, and 

Health Sciences are Controlled Experiments. 

(ii) Field Experiments: These are almost the opposite of Controlled Experiments as these are conducted 

in a natural setting of the environment. If scholars’ research question demands collecting data about 

Variables in their natural settings Field Experiments are suitable. They provide higher external validity 

but there is a possibility of higher contamination. A majority of experiments conducted by the scholars 

of Management and Social Sciences are Field Experiments. 

(iii) Natural Experiments: Whenever scholars are unable to conduct Controlled or Field Experiments 

then they might explore Natural Experiments. These experiments are also known as Observational 

Experiments, Uncontrolled Experiments, and Quasi-experiments. In this category, scholars can 

determine the relationship among the Variables of your research question through just observation. A 

majority of the scholars of Economics, Human Geography, Archaeology, Sociology, Cultural 

Anthropology, Geology, Palaeontology, Ecology, Meteorology, and Astronomy are Natural 

Experiments. 

Whenever scholars choose an Experiment as their primary data collection method they must ensure that 

they have designed the experiment well in advance. Figure 6 illustrates a circular flow of designing an 

Experiment. There are Four types of Experimental designs such as i) Pre-experimental designs, ii) 

Quasi-experimental designs, iii) True-experimental designs, and iv) Statistical experimental designs. 

Let us now discuss these designs structurally. 
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Fig. 6: The circular flow of Experimental design [252] 

14.1. Pre-experimental Designs : 

These are suitable for the exploratory phase of research. There are three Pre-experimental designs such 

as i) One-shot Case Study, ii) One-group Pre-test Post-test Study, and iii) Static Group Comparison 

Study. In these designs, there will not be any control groups and no randomization. In the case of One-

shot Case Studies, a single group is observed on a single occasion after experiencing some event, 

treatment, or intervention. Because there is no control group against which to make comparisons, it is 

a weak experimental design, and any changes noted are merely presumed to have been caused by the 

event. In the case of a One-group Pre-test Post-test design, the impact of your experiment/treatment/ 

intervention is measured two times. One before the treatment and another after exposing a non-random 

group to a certain intervention/treatment. In the case of Static Group Comparison design, the impact of 

your experiment/treatment/intervention is measured only once that is after exposing a non-random 

group to a treatment/intervention and comparing the treatment effect to another group. 

14.2. Quasi-experimental Designs : 

These are suitable for the descriptive phase of the research. There are two Pre-experimental designs 

such as i) Time Series Design and ii) Multiple Time Series Design. Time Series Design is an 

experimental design that involves the observation of units of analysis/samples over a defined period. A 

single non-random group is selected for the treatment/experiment/intervention. A series of readings are 

taken before the experiment and are compared with a series of reading taken after the experiment. In 

the case of Multiple Time Series Design, one experimental group and one control group are observed 

over a defined period. A single non-random group is selected for the treatment/experiment/intervention 

(Experimental Group) and another group shall not go through any treatment/intervention/experiment 

(Control Group). A series of readings are taken before the experiment and are compared with a series 

of reading taken after the experiment between the experimental and control group to understand the real 

treatment/experiment effect. 

14.3. True-experimental Designs : 

These are suitable for the explanatory phase of the research. True-experimental designs use a statistical 

approach to establish a cause-and-effect relationship between different variables of the research 

question. This is one of the most accurate forms of Experimental design which provides a significant 

backing to support the existence of relationships among variables. One of the key requirements for 
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carrying out True-experimental designs is that scholars must have a control group and the units of 

analysis/samples/respondents/participants must be randomly assigned to both control and experiment 

groups. 

14.4. Statistical-experimental Designs : 

These are suitable for the explanatory phase of your research. Three of the most widely used Statistical-

experimental designs are i) Latin Square Design, ii) Factorial Design, and iii) Randomized Block 

Design. The name Latin Square was inspired by mathematical research articles by Leonhard Euler, who 

used Latin characters as symbols. The Latin Square Design addresses sources of systematic variation 

other than the intended treatment/intervention. It assumes that one can characterize 

treatments/interventions, whether intended or otherwise, as belonging clearly to separate sets. These 

categories are arranged into two sets of rows. The Latin square design applies when there are repeated 

exposures/treatments and two other extraneous variables. In a completely randomized experimental 

design, the treatments are randomly assigned to the experimental units. In this design, any difference 

among experimental units receiving the same treatment is considered an experimental error. Factorial 

experiments are designed to conclude about more than one factor or Variable. The term factorial is used 

to indicate that all possible combinations of the factors are considered. For instance, if there are two 

factors (F1 & F2) with three levels each (F1a, F1b, F1c, F2a, F2b, F2c) the experiment will involve 

collecting data on all the nine treatment/intervention combinations. The factorial design can be extended 

to experiments involving more than two factors and experiments involving partial factorial designs. 

15. HOW TO CHOOSE APPROPRIATE RESEARCH DATA COLLECTION METHOD? : 

By now you might be thinking that how will I choose the best method for collecting Primary data. There 

are three scholarly ways of choosing the best Primary Data collection method as discussed below [56]. 

 

15.1. Mono-method Choice : 

Using just a single method of data collection to answer the research question is known as the Mono-

method choice. In this type, scholars are choosing any one of the eleven Primary Data collection 

methods discussed in this article. 

15.2. Mixed-method Choice (+) : 

The use of two or more data collection methods simultaneously/concurrently to answer one research 

question is known as a Mixed-method choice.  Here the combined methodology generates one data set 

and most importantly the data collection period shall be the same. For example, using Survey and 

Experiment at the same time to understand the attitudes of Customers and Retailers toward Discounts. 

15.3. Multi-method Choice () : 

In this type, a wider selection of data collection methods is used to answer just one research question. 

Here scholars shall be dividing their research into separate segments/stages/phases (exploratory, 

explanatory, confirmatory, and application), with each sequentially producing a specific data set, and 

the data is collected in different collection periods. For example, using a Case Study to first understand 

the variables of the research question, then a Meta-analysis to understand the known relationship among 

variables, and finally conducting an Experiment to compare/accept/refute the relationship between the 

variables of the research question. Simply, scholars would want to collect data using different data 

collection methods sequentially to be able to confidently claim their research findings. 

Do note that we cannot rank the above three method choices in any order of preference. All of them 

have their merits and demerits. What is important is the level of evidence that is required to 

defend/justify scholars’ hypotheses and research findings. In addition to the level of confidence, other 

factors that play an important role in choosing one of these methods choices are the stage/phase of the 

research; Research question (Descriptive; Relational; Causal); Time available; Resources available; 

Research philosophical paradigm; Research approach; scholar’s competence; The level of authenticity, 

validity, reliability, and generalizability required to claim scholars’ research findings/conclusion [46]. 

To enable scholars, to choose appropriate primary data collection methods we have listed a few options 

purely based on the phase of the research. Scholars need to be aware of the stage/phase of their research. 

Scholars are suggested to break their Ph.D. research into different stages/phases and collect the data 
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using different data collection methods. This will ensure a clear understanding of each component of 

the research question (dependent variable, independent variable, and units of analysis) in depth before 

claiming their research findings. 

Exploratory/Identification Phase: To understand how important the variables are, scholars can use 

Archival; Observation; Meta-analysis; Focus Group Discussion; Grounded Theory; Case Study; 

Phenomenology. 

Descriptive Phase: To understand the existence of variables, scholars can use Observation; Focus 

Group Discussion; Ethnography; Grounded Theory; Case Study; Phenomenology. 

Explanatory Phase: To understand the direction of the relationship among variables, scholars can use 

Archival; Meta-analysis; Action Research; Survey; Experiment. 

Confirmatory Phase: To understand the magnitude of the relationship among variables, scholars can 

use Action Research; Surveys; Experiments. 

Application Phase: To understand the practical significance of the relationship among variables, 

scholars can use Action Research or Experiment. 

 
Fig. 7: Primary data collection method choice vs. Ph.D. thesis quality 

The quality of a Ph.D. thesis is determined by the type of method choice scholars have made during 

their Ph.D. research work. We have illustrated the same in figure 7. "It is thus the duty of a researcher 

who studies the writings of scientists, if learning the truth is his goal, to make himself an enemy of all 

that he reads, and, applying his mind to the core and margins of its content, attack it from every side. 

He should also suspect himself as he performs his critical examination of it, so that he may avoid falling 

into either prejudice or leniency” (Hasan Ibn al-Haytham - The Father of Modern Optics).  

16. CONCLUSION : 

Scholars are recommended to use primary data to conclude their Ph.D. research work. However, 

concluding Ph.D. research work using just the secondary data is also possible as long as the research 

findings are original and contribute to creating new knowledge or interpreting the existing knowledge 

in a completely different way. Among all the eleven primary data collection methods Experiments are 

the most preferred primary data collection methods among scholars belonging to the Basic/Natural 

Science, Engineering, and Technology disciplines and Surveys are the most preferred primary data 

collection method for scholars belonging to other disciplines in India. We understand the Ph.D. program 

is time-bound and hence using a Mono-method choice during the Ph.D. program is acceptable. But 

knowingly or unknowingly, intentionally, or intentionally a significant majority of researchers in India 

use the Mono-method choice even after the completion of the Ph.D. program. The fear among Indian 

researchers is that Mixed-method choice and Multi-method choice of data collection require a lot of 

time investment and most importantly the research output in the form of research article publications 

will slow down drastically. The mere pressure on Ph.D. scholars and Ph.D. holders in India to publish 

a certain number of research articles which is connected to their performance measurement is also one 
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of the key reasons for this. However, there are a few Institutes in India that motivate their Ph.D. and 

Post-doc researchers to make Mixed and Multi-method choices of data collection. Ph.D. scholars and 

Ph.D. holders must be aware that description, explanation, or claim about a reality/fact/truth/effect 

/dependent variable and a piece of complete knowledge about reality is complete only when they are 

derived from collecting and evaluating data using different data collection methods. 

It is the responsibility of every stakeholder in the research environment and system to ensure that the 

scholars are made aware of every step involved in carrying out doctoral-level research in addition to the 

purpose, objective, and key deliverables of various available data collection methods for them to choose 

an appropriate one to achieve their key research objective during the Ph.D. journey. Designing robust 

coursework that is intended to create awareness about the essence of characteristics of data, secondary 

data, primary data, and the repeatability, generalisability, and suitability of each data collection method 

is an appropriate way of fulfilling this responsibility. As long as the Ph.D. scholars can understand all 

the available research data collection methods and make mindful method choices of data collection to 

answer their research question they will be able to determine (on their own) all the other choices in 

succeeding steps of doctoral-level research such as i) data collection time frame; ii) sample size; iii) 

sampling technique; iv) data collection instrument; v) data analysis techniques. 

REFERENCES : 

[1] Titus, S. L., & Ballou, J. M. (2013). Faculty members’ perceptions of advising versus mentoring: 

Does the name matter?. Science and Engineering ethics, 19(3), 1267-1281. Google Scholar 

[2] Ali, A., & Kohun, F. (2006). Dealing with isolation feelings in IS doctoral programs. International 

Journal of Doctoral Studies, 1(1), 21-33. Google Scholar 

[3] Ali, A., Kohun, F., & Levy, Y. (2007). Dealing with Social Isolation to Minimize Doctoral 

Attrition- A Four Stage Framework. International Journal of Doctoral Studies, 2(1), 33-49. 

Google Scholar 

[4] Spaulding, L. S., & Rockinson-Szapkiw, A. (2012). Hearing their voices: Factors doctoral 

candidates attribute to their persistence. International Journal of Doctoral Studies, 7, 199. Google 

Scholar 

[5] Golde, C. M., & Dore, T. M. (2001). At cross purposes: What the experiences of today's doctoral 

students reveal about doctoral education, ERIC Processing and Reference Facility, 1-62. Google 

Scholar 

[6] Golde, C. M. (2005). The role of the department and discipline in doctoral student attrition: Lessons 

from four departments. The Journal of Higher Education, 76(6), 669-700. Google Scholar 

[7] Golde, C. M., & Walker, G. E. (Eds.). (2006). Envisioning the future of doctoral education: 

Preparing stewards of the discipline-Carnegie essays on the doctorate (Vol. 3). John Wiley & 

Sons. Google Scholar 

[8] Gardner, S. K. (2009). Student and faculty attributions of attrition in high and low-completing 

doctoral programs in the United States. Higher education, 58(1), 97-112. Google Scholar 

[9] Gardner, S. K. (2010). Faculty perspectives on doctoral student socialization in five 

disciplines. International Journal of Doctoral Studies, 5, 39. Google Scholar 

[10] Solmon, M. A. (2009). How do doctoral candidates learn to be researchers? Developing research 

training programs in kinesiology departments. Quest, 61(1), 74-83. Google Scholar 

[11] Nogueira-Martins, L. A., Fagnani Neto, R., Macedo, P. C. M., Citero, V. D. A., & Mari, J. D. J. 

(2004). The mental health of graduate students at the Federal University of São Paulo: a 

preliminary report. Brazilian Journal of Medical and Biological Research, 37, 1519-1524. 

Google Scholar 

[12] Knox, S., Schlosser, L. Z., Pruitt, N. T., & Hill, C. E. (2006). A qualitative examination of graduate 

advising relationships: The advisor perspective. The Counseling Psychologist, 34(4), 489-518. 

Google Scholar 

http://www.srinivaspublication.com/
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Titus%2C+S.+L.%2C+%26+Ballou%2C+J.+M.+%282013%29.+Faculty+members%E2%80%99+perceptions+of+advising+versus+mentoring%3A+Does+the+name+matter%3F.+Science+and+Engineering+ethics%2C+19%283%29%2C+1267-1281&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Ali%2C+A.%2C+%26+Kohun%2C+F.+%282006%29.+Dealing+with+isolation+feelings+in+IS+doctoral+programs.+International+Journal+of+Doctoral+Studies%2C+1%281%29%2C+21-33&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Ali%2C+A.%2C+Kohun%2C+F.%2C+%26+Levy%2C+Y.+%282007%29.+Dealing+with+Social+Isolation+to+Minimize+Doctoral+Attrition-+A+Four+Stage+Framework.+International+Journal+of+Doctoral+Studies%2C+2%281%29%2C+33-49&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Spaulding%2C+L.+S.%2C+%26+Rockinson-Szapkiw%2C+A.+%282012%29.+Hearing+their+voices%3A+Factors+doctoral+candidates+attribute+to+their+persistence.+International+Journal+of+Doctoral+Studies%2C+7%2C+199&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Spaulding%2C+L.+S.%2C+%26+Rockinson-Szapkiw%2C+A.+%282012%29.+Hearing+their+voices%3A+Factors+doctoral+candidates+attribute+to+their+persistence.+International+Journal+of+Doctoral+Studies%2C+7%2C+199&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Golde%2C+C.+M.%2C+%26+Dore%2C+T.+M.+%282001%29.+At+cross+purposes%3A+What+the+experiences+of+today%27s+doctoral+students+reveal+about+doctoral+education&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Golde%2C+C.+M.%2C+%26+Dore%2C+T.+M.+%282001%29.+At+cross+purposes%3A+What+the+experiences+of+today%27s+doctoral+students+reveal+about+doctoral+education&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Golde%2C+C.+M.+%282005%29.+The+role+of+the+department+and+discipline+in+doctoral+student+attrition%3A+Lessons+from+four+departments.+The+Journal+of+Higher+Education%2C+76%286%29%2C+669-700&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Golde%2C+C.+M.%2C+%26+Walker%2C+G.+E.+%28Eds.%29.+%282006%29.+Envisioning+the+future+of+doctoral+education%3A+Preparing+stewards+of+the+discipline-Carnegie+essays+on+the+doctorate+%28Vol.+3%29.+John+Wiley+%26+Sons&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Gardner%2C+S.+K.+%282009%29.+Student+and+faculty+attributions+of+attrition+in+high+and+low-completing+doctoral+programs+in+the+United+States.+Higher+education%2C+58%281%29%2C+97-112&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Gardner%2C+S.+K.+%282010%29.+Faculty+perspectives+on+doctoral+student+socialization+in+five+disciplines.+International+Journal+of+Doctoral+Studies%2C+5%2C+39&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Solmon%2C+M.+A.+%282009%29.+How+do+doctoral+candidates+learn+to+be+researchers%3F+Developing+research+training+programs+in+kinesiology+departments.+Quest%2C+61%281%29%2C+74-83&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Nogueira-Martins%2C+L.+A.%2C+Fagnani+Neto%2C+R.%2C+Macedo%2C+P.+C.+M.%2C+Citero%2C+V.+D.+A.%2C+%26+Mari%2C+J.+D.+J.+%282004%29.+The+mental+health+of+graduate+students+at+the+Federal+University+of+S%C3%A3o+Paulo%3A+a+preliminary+report.+Brazilian+Journal+of+Medical+and+Biological+Research%2C+37%2C+1519-1524&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Knox%2C+S.%2C+Schlosser%2C+L.+Z.%2C+Pruitt%2C+N.+T.%2C+%26+Hill%2C+C.+E.+%282006%29.+A+qualitative+examination+of+graduate+advising+relationships%3A+The+advisor+perspective.+The+Counseling+Psychologist%2C+34%284%29%2C+489-518&btnG=


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 478 

 

 

[13] Grady, R. K., La Touche, R., Oslawski-Lopez, J., Powers, A., & Simacek, K. (2014). Betwixt and 

between: The social position and stress experiences of graduate students. Teaching 

Sociology, 42(1), 5-16. Google Scholar 

[14] Russell, J., Gaudreault, K. L., & Richards, K. A. R. (2016). Doctoral student socialization: 

Educating stewards of the physical education profession. Quest, 68(4), 439-456. Google 

Scholar 

[15] Russell, J. A. (2015). Rolling with the punches: Examining the socialization experiences of 

kinesiology doctoral students. Research quarterly for exercise and sport, 86(2), 140-151. Google 

Scholar 

[16] Harding-DeKam, J. L., Hamilton, B., & Loyd, S. (2012). The hidden curriculum of doctoral 

advising. NACADA Journal, 32(2), 5-16. Google Scholar 

[17] Mansson, D. H., & Myers, S. A. (2012). Using mentoring enactment theory to explore the doctoral 

student–advisor mentoring relationship. Communication Education, 61(4), 309-334. Google 

Scholar 

[18] Robinson, E. M., & Tagher, C. G. (2017). The companion dissertation: Enriching the doctoral 

experience. Journal of Nursing Education, 56(9), 564-566. Google Scholar 

[19] Haynes, K. N. (2008). Reasons for doctoral attrition. Health, 8, 17-4. Google Scholar 

[20] Mazerolle, S. M., Bowman, T. G., & Klossner, J. C. (2015). An analysis of doctoral students' 

perceptions of mentorship during their doctoral studies. Athletic Training Education 

Journal, 10(3), 227-235. Google Scholar 

[21] Holsinger Jr, J. W. (2008). Situational leadership applied to the dissertation process. Anatomical 

Sciences Education, 1(5), 194-198. Google Scholar 

[22] McNamara, J. F., Lara-Alecio, R., Hoyle, J., & Irby, B. J. (2010). Doctoral program issues: 

Commentary on companion dissertations. A Doctoral Issues Presentation at the National Council 

of Professors of Educational Administration Lexington, KY, August 2, 2006. Google Scholar 

[23] Carter-Veale, W. Y., Tull, R. G., Rutledge, J. C., & Joseph, L. N. (2016). The dissertation house 

model: Doctoral student experiences coping and writing in a shared knowledge 

community. CBE—Life Sciences Education, 15(3), ar34. Google Scholar 

[24] Devos, C., Boudrenghien, G., Van der Linden, N., Azzi, A., Frenay, M., Galand, B., & Klein, O. 

(2017). Doctoral students’ experiences leading to completion or attrition: A matter of sense, 

progress and distress. European journal of psychology of education, 32(1), 61-77. Google 

Scholar 

[25] Beatty, S. E. (2001). The doctoral supervisor-student relationship: some American advice for 

success. The Marketing Review, 2(2), 205-217. Google Scholar 

[26] Carpenter, S., Makhadmeh, N., & Thornton, L. J. (2015). Mentorship on the doctoral level: An 

examination of communication faculty mentors’ traits and functions. Communication 

Education, 64(3), 366-384. Google Scholar 

[27] Most, D. E. (2008). Patterns of doctoral student degree completion: A longitudinal 

analysis. Journal of College Student Retention: Research, Theory & Practice, 10(2), 171-190. 

Google Scholar 

[28] Stock, W. A., Siegfried, J. J., & Finegan, T. A. (2011). Completion rates and time-to-degree in 

economics PhD programs (with comments by David Colander, N. Gregory Mankiw, Melissa P. 

McInerney, James M. Poterba). American Economic Review, 101(3), 176-88. Google Scholar 

[29] Wamala, R., Ocaya, B., & Oonyu, J. C. (2012). Extended Candidature and Non-Completion of a 

Ph. D. at Makerere University, Uganda. Contemporary Issues in Education Research, 5(3), 175-

184. Google Scholar 

http://www.srinivaspublication.com/
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Grady%2C+R.+K.%2C+La+Touche%2C+R.%2C+Oslawski-Lopez%2C+J.%2C+Powers%2C+A.%2C+%26+Simacek%2C+K.+%282014%29.+Betwixt+and+between%3A+The+social+position+and+stress+experiences+of+graduate+students.+Teaching+Sociology%2C+42%281%29%2C+5-16&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Russell%2C+J.%2C+Gaudreault%2C+K.+L.%2C+%26+Richards%2C+K.+A.+R.+%282016%29.+Doctoral+student+socialization%3A+Educating+stewards+of+the+physical+education+profession.+Quest%2C+68%284%29%2C+439-456&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Russell%2C+J.%2C+Gaudreault%2C+K.+L.%2C+%26+Richards%2C+K.+A.+R.+%282016%29.+Doctoral+student+socialization%3A+Educating+stewards+of+the+physical+education+profession.+Quest%2C+68%284%29%2C+439-456&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Russell%2C+J.+A.+%282015%29.+Rolling+with+the+punches%3A+Examining+the+socialization+experiences+of+kinesiology+doctoral+students.+Research+quarterly+for+exercise+and+sport%2C+86%282%29%2C+140-151&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Russell%2C+J.+A.+%282015%29.+Rolling+with+the+punches%3A+Examining+the+socialization+experiences+of+kinesiology+doctoral+students.+Research+quarterly+for+exercise+and+sport%2C+86%282%29%2C+140-151&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Harding-DeKam%2C+J.+L.%2C+Hamilton%2C+B.%2C+%26+Loyd%2C+S.+%282012%29.+The+hidden+curriculum+of+doctoral+advising.+NACADA+Journal%2C+32%282%29%2C+5-16&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Mansson%2C+D.+H.%2C+%26+Myers%2C+S.+A.+%282012%29.+Using+mentoring+enactment+theory+to+explore+the+doctoral+student%E2%80%93advisor+mentoring+relationship.+Communication+Education%2C+61%284%29%2C+309-334&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Mansson%2C+D.+H.%2C+%26+Myers%2C+S.+A.+%282012%29.+Using+mentoring+enactment+theory+to+explore+the+doctoral+student%E2%80%93advisor+mentoring+relationship.+Communication+Education%2C+61%284%29%2C+309-334&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Robinson%2C+E.+M.%2C+%26+Tagher%2C+C.+G.+%282017%29.+The+companion+dissertation%3A+Enriching+the+doctoral+experience.+Journal+of+Nursing+Education%2C+56%289%29%2C+564-566&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Haynes%2C+K.+N.+%282008%29.+Reasons+for+doctoral+attrition.+Health%2C+8%2C+17-4&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Mazerolle%2C+S.+M.%2C+Bowman%2C+T.+G.%2C+%26+Klossner%2C+J.+C.+%282015%29.+An+analysis+of+doctoral+students%27+perceptions+of+mentorship+during+their+doctoral+studies.+Athletic+Training+Education+Journal%2C+10%283%29%2C+227-235&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Holsinger+Jr%2C+J.+W.+%282008%29.+Situational+leadership+applied+to+the+dissertation+process.+Anatomical+Sciences+Education%2C+1%285%29%2C+194-198&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=McNamara%2C+J.+F.%2C+Lara-Alecio%2C+R.%2C+Hoyle%2C+J.%2C+%26+Irby%2C+B.+J.+%282010%29.+Doctoral+program+issues%3A+Commentary+on+companion+dissertations.+A+Doctoral+Issues+Presentation+at+the+National+Council+of+Professors+of+Educational+Administration+Lexington%2C+KY%2C+August+2%2C+2006&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Carter-Veale%2C+W.+Y.%2C+Tull%2C+R.+G.%2C+Rutledge%2C+J.+C.%2C+%26+Joseph%2C+L.+N.+%282016%29.+The+dissertation+house+model%3A+Doctoral+student+experiences+coping+and+writing+in+a+shared+knowledge+community.+CBE%E2%80%94Life+Sciences+Education%2C+15%283%29%2C+ar34&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Devos%2C+C.%2C+Boudrenghien%2C+G.%2C+Van+der+Linden%2C+N.%2C+Azzi%2C+A.%2C+Frenay%2C+M.%2C+Galand%2C+B.%2C+%26+Klein%2C+O.+%282017%29.+Doctoral+students%E2%80%99+experiences+leading+to+completion+or+attrition%3A+A+matter+of+sense%2C+progress+and+distress.+European+journal+of+psychology+of+education%2C+32%281%29%2C+61-77&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Devos%2C+C.%2C+Boudrenghien%2C+G.%2C+Van+der+Linden%2C+N.%2C+Azzi%2C+A.%2C+Frenay%2C+M.%2C+Galand%2C+B.%2C+%26+Klein%2C+O.+%282017%29.+Doctoral+students%E2%80%99+experiences+leading+to+completion+or+attrition%3A+A+matter+of+sense%2C+progress+and+distress.+European+journal+of+psychology+of+education%2C+32%281%29%2C+61-77&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Beatty%2C+S.+E.+%282001%29.+The+doctoral+supervisor-student+relationship%3A+some+American+advice+for+success.+The+Marketing+Review%2C+2%282%29%2C+205-217&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Carpenter%2C+S.%2C+Makhadmeh%2C+N.%2C+%26+Thornton%2C+L.+J.+%282015%29.+Mentorship+on+the+doctoral+level%3A+An+examination+of+communication+faculty+mentors%E2%80%99+traits+and+functions.+Communication+Education%2C+64%283%29%2C+366-384&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Most%2C+D.+E.+%282008%29.+Patterns+of+doctoral+student+degree+completion%3A+A+longitudinal+analysis.+Journal+of+College+Student+Retention%3A+Research%2C+Theory+%26+Practice%2C+10%282%29%2C+171-190&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Stock%2C+W.+A.%2C+Siegfried%2C+J.+J.%2C+%26+Finegan%2C+T.+A.+%282011%29.+Completion+rates+and+time-to-degree+in+economics+PhD+programs+%28with+comments+by+David+Colander%2C+N.+Gregory+Mankiw%2C+Melissa+P.+McInerney%2C+James+M.+Poterba%29.+American+Economic+Review%2C+101%283%29%2C+176-88&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Wamala%2C+R.%2C+Ocaya%2C+B.%2C+%26+Oonyu%2C+J.+C.+%282012%29.+Extended+Candidature+and+Non-Completion+of+a+Ph.+D.+at+Makerere+University%2C+Uganda.+Contemporary+Issues+in+Education+Research%2C+5%283%29%2C+175-184&btnG=


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 479 

 

 

[30] https://academy.pubs.asha.org/2011/12/higher-education-practices-that-promote-phd-

completion/. Retrieved in October 2022. 

[31] Preston, J. P., Ogenchuk, M. J., & Nsiah, J. K. (2014). Peer mentorship and transformational 

learning: PhD student experiences. Canadian Journal of Higher Education, 44(1), 52-68. Google 

Scholar 

[32] Devine, K., & Hunter, K. H. (2017). PhD student emotional exhaustion: the role of supportive 

supervision and self-presentation behaviours. Innovations in Education and Teaching 

International, 54(4), 335-344. Google Scholar 

[33] Van Rooij, E., Fokkens-Bruinsma, M., & Jansen, E. (2021). Factors that influence PhD 

candidates’ success: the importance of PhD project characteristics. Studies in Continuing 

Education, 43(1), 48-67. Google Scholar 

[34] Chenevix-Trench, G. (2006). What makes a good PhD student?. Nature, 441(7090), 252-252. 

Google Scholar 

[35] Dericks, G., Thompson, E., Roberts, M., & Phua, F. (2019). Determinants of PhD student 

satisfaction: the roles of supervisor, department, and peer qualities. Assessment & evaluation in 

higher education volume 44(7), 1053-1068. Google Scholar 

[36] Corsini, A., Pezzoni, M., & Visentin, F. (2022). What makes a productive Ph. D. 

student?. Research Policy 51(10), 104561. Google Scholar 

[37] Lindvig, K. (2018). The implied PhD student of interdisciplinary research projects within 

monodisciplinary structures. Higher Education Research & Development, 37(6), 1171-1185. 

Google Scholar 

[38] Holbrook, A., Shaw, K., Scevak, J., Bourke, S., Cantwell, R., & Budd, J. (2014). PhD candidate 

expectations: Exploring mismatch with experience. International Journal of Doctoral Studies, 9, 

329. Google Scholar 

[39] Björkman, B. (2015). PhD supervisor-PhD student interactions in an English-medium Higher 

Education (HE) setting: Expressing disagreement. European Journal of Applied Linguistics, 3(2), 

205-229. Google Scholar 

[40] Dimitrova, R. (2016). Ingredients of good PhD supervision-evidence from a student survey at 

Stockholm university. Utbildning och Lärande/Education and Learning, 10(1), 40-52. Google 

Scholar 

[41] Sullivan-Bolyai, S., & L'Esperance, S. (2022). Reflections on virtual research conferences and 

PhD student socialization: The missing link of in-person human connectedness. Applied Nursing 

Research, 64 (April 2022), 151553. Google Scholar 

[42] Alpert, F., & Eyssell, T. H. (1995). Getting the most from your doctoral program: Advice for the 

Ph. D. student in finance. Journal of Financial Education, 12-20. Google Scholar 

[43] Groen, J. (2020). Perceptions of Transformation and Quality in Higher Education: A Case Study 

of PhD Student Experiences (Doctoral dissertation, University of Ottawa). Google Scholar 

[44] Helfer, F., & Drew, S. (2013). A small-scale investigation into Engineering PhD student 

satisfaction with supervision in an Australian university campus. In 24th Annual Conference of 

the Australasian Association for Engineering Education (pp. 1-9). Google Scholar 

[45] Cunningham-Williams, R. M., Wideman, E., & Fields, L. (2019). Ph. D. Student Development: 

A Conceptual Model for Research-Intensive Social Work PhD Programs. Journal of Evidence-

Based Social Work, 16(3), 278-293. Google Scholar

[46] Ganesha, H. R. & Aithal, P. S. (2022). Doing Ph.D. in India. A Step-by-Step Guide. First Edition. 

Notion Press. India & Singapore. ISBN: 9798887832005. Google Scholar

http://www.srinivaspublication.com/
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Preston%2C+J.+P.%2C+Ogenchuk%2C+M.+J.%2C+%26+Nsiah%2C+J.+K.+%282014%29.+Peer+mentorship+and+transformational+learning%3A+PhD+student+experiences.+Canadian+Journal+of+Higher+Education%2C+44%281%29%2C+52-68&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Preston%2C+J.+P.%2C+Ogenchuk%2C+M.+J.%2C+%26+Nsiah%2C+J.+K.+%282014%29.+Peer+mentorship+and+transformational+learning%3A+PhD+student+experiences.+Canadian+Journal+of+Higher+Education%2C+44%281%29%2C+52-68&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Devine%2C+K.%2C+%26+Hunter%2C+K.+H.+%282017%29.+PhD+student+emotional+exhaustion%3A+the+role+of+supportive+supervision+and+self-presentation+behaviours.+Innovations+in+Education+and+Teaching+International%2C+54%284%29%2C+335-344&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=van+Rooij%2C+E.%2C+Fokkens-Bruinsma%2C+M.%2C+%26+Jansen%2C+E.+%282021%29.+Factors+that+influence+PhD+candidates%E2%80%99+success%3A+the+importance+of+PhD+project+characteristics.+Studies+in+Continuing+Education%2C+43%281%29%2C+48-67&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Chenevix-Trench%2C+G.+%282006%29.+What+makes+a+good+PhD+student%3F.+Nature%2C+441%287090%29%2C+252-252&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Dericks%2C+G.%2C+Thompson%2C+E.%2C+Roberts%2C+M.%2C+%26+Phua%2C+F.+%282019%29.+Determinants+of+PhD+student+satisfaction%3A+the+roles+of+supervisor%2C+department%2C+and+peer+qualities.+Assessment+%26+evaluation+in+higher+education+volume+44%287%29%2C+1053-1068&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Corsini%2C+A.%2C+Pezzoni%2C+M.%2C+%26+Visentin%2C+F.+%282022%29.+What+makes+a+productive+Ph.+D.+student%3F.+Research+Policy+51%2810%29%2C+104561.+&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Lindvig%2C+K.+%282018%29.+The+implied+PhD+student+of+interdisciplinary+research+projects+within+monodisciplinary+structures.+Higher+Education+Research+%26+Development%2C+37%286%29%2C+1171-1185&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Holbrook%2C+A.%2C+Shaw%2C+K.%2C+Scevak%2C+J.%2C+Bourke%2C+S.%2C+Cantwell%2C+R.%2C+%26+Budd%2C+J.+%282014%29.+PhD+candidate+expectations%3A+Exploring+mismatch+with+experience.+International+Journal+of+Doctoral+Studies%2C+9%2C+329.+&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Bj%C3%B6rkman%2C+B.+%282015%29.+PhD+supervisor-PhD+student+interactions+in+an+English-medium+Higher+Education+%28HE%29+setting%3A+Expressing+disagreement.+European+Journal+of+Applied+Linguistics%2C+3%282%29%2C+205-229&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Dimitrova%2C+R.+%282016%29.+Ingredients+of+good+PhD+supervision-evidence+from+a+student+survey+at+Stockholm+university.+Utbildning+och+L%C3%A4rande%2FEducation+and+Learning%2C+10%281%29%2C+40-52.+&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Dimitrova%2C+R.+%282016%29.+Ingredients+of+good+PhD+supervision-evidence+from+a+student+survey+at+Stockholm+university.+Utbildning+och+L%C3%A4rande%2FEducation+and+Learning%2C+10%281%29%2C+40-52.+&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Sullivan-Bolyai%2C+S.%2C+%26+L%27Esperance%2C+S.+%282022%29.+Reflections+on+virtual+research+conferences+and+PhD+student+socialization%3A+The+missing+link+of+in-person+human+connectedness.+Applied+Nursing+Research%2C+64+%28April+2022%29%2C+151553&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Alpert%2C+F.%2C+%26+Eyssell%2C+T.+H.+%281995%29.+Getting+the+most+from+your+doctoral+program%3A+Advice+for+the+Ph.+D.+student+in+finance.+Journal+of+Financial+Education%2C+12-20&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Groen%2C+J.+%282020%29.+Perceptions+of+Transformation+and+Quality+in+Higher+Education%3A+A+Case+Study+of+PhD+Student+Experiences+%28Doctoral+dissertation%2C+Universit%C3%A9+d%27Ottawa%2FUniversity+of+Ottawa%29.+&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Helfer%2C+F.%2C+%26+Drew%2C+S.+%282013%29.+A+small-scale+investigation+into+Engineering+PhD+student+satisfaction+with+supervision+in+an+Australian+university+campus.+In+24th+Annual+Conference+of+the+Australasian+Association+for+Engineering+Education+%28pp.+1-9&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Cunningham-Williams%2C+R.+M.%2C+Wideman%2C+E.%2C+%26+Fields%2C+L.+%282019%29.+Ph.+D.+Student+Development%3A+A+Conceptual+Model+for+Research-Intensive+Social+Work+PhD+Programs.+Journal+of+Evidence-Based+Social+Work%2C+16%283%29%2C+278-293&btnG=
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=mhU5Y9wAAAAJ&sortby=pubdate&citation_for_view=mhU5Y9wAAAAJ:JQOojiI6XY0C


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 480 

 

 

[47] Ganesha, H. R. & Aithal, P. S. (2022). The ‘8Fs’ Concept for Simplifying the Complications of  

Ph.D. Journey in India. International Journal of Case Studies in Business, IT, and Education 

(IJCSBE), 6(2), 320-339. Google Scholar

[48] Ganesha, H. R. & Aithal, P. S. (2022). The DDLR Model of Research Process for Designing 

Robust and Realizable Research Methodology During Ph.D. Program in India. International 

Journal of Management, Technology, and Social Sciences (IJMTS), 7(2), 400-417. Google 

Scholar

[49] Ganesha, H. R. & Aithal, P. S. (2022). PHDRQ Model for Identifying Research Gaps and 

Formulating A Research Question During Ph.D. Program in India. International Journal of Case 

Studies in Business, IT, and Education (IJCSBE), 6(2). 408-421. Google Scholar 

[50] Ganesha, H. R. & Aithal, P. S. (2022). Why is it Called Doctor of Philosophy and Why Choosing 

Appropriate Research Philosophical Paradigm is Indispensable During Ph.D. Program in India?. 

International Journal of Philosophy and Languages (IJPL), 1(1). 42-58. Google Scholar 

[51] Ganesha, H. R. & Aithal, P. S. (2022). Approaching Research in Different Ways. How to Choose 

an Appropriate Research Approach/Reasoning During Ph.D. Program in India?. International 

Journal of Philosophy and Languages (IJPL), 1(1). 59-74. Google Scholar 

[52] Simon, H. A., & Newell, A. (1956) Models: Their uses and limitations. In L. D. White (Ed.), The 

State of the Social Sciences (pp. 61–83). Chicago: University of Chicago Press. Google Scholar 

[53] Hollander, E. P. (1967). Principles and methods of social psychology. Oxford, UK: Oxford 

University Press. Google Scholar 

[54] Jaccard, J., & Jacoby, J. (2010). Theory construction and model-building skills: A practical guide 

for social scientists. Guilford publications. Google Scholar 

[55] Guba, E. G., & Lincoln, Y. S. (1982). Epistemological and methodological bases of naturalistic 

inquiry. ECTJ, 30(4), 233-252. Google Scholar 

[56] Saunders, M., & Lewis, P. (2017). Doing research in business and management. Pearson. Chapter 

2, Pages 122-161. Google Scholar 

[57] Alvesson, M., & Sköldberg, K. (2017). Reflexive methodology: New vistas for qualitative 

research. sage. Google Scholar 

[58] Bhaskar, R. (2010). Reclaiming reality: A critical introduction to contemporary philosophy. 

Routledge. Google Scholar 

[59] Buchanan, D., Boddy, D., & McCalman, J. (2013). Getting in, getting on, getting out, and getting 

back. In Doing research in organizations (pp. 53-67). Routledge. Google Scholar 

[60] Burrell, G., & Morgan, G. (2017). Sociological paradigms and organisational analysis: Elements 

of the sociology of corporate life. Routledge. Google Scholar 

[61] Johnson, P., & Clark, M. (Eds.). (2006). Business and management research methodologies. Sage. 

Google Scholar 

[62] Kilduff, M., & Mehra, A. (1997). Postmodernism and organizational research. Academy of 

Management Review, 22(2), 453-481. Google Scholar 

[63] Van Maanen, J., Sørensen, J. B., & Mitchell, T. R. (2007). The interplay between theory and 

method. Academy of management review, 32(4), 1145-1154. Google Scholar 

[64] Fournier, V., & Grey, C. (2000). At the critical moment: Conditions and prospects for critical 

management studies. Human relations, 53(1), 7-32. Google Scholar 

[65] Fleetwood, S. (2005). Ontology in organization and management studies: A critical realist 

perspective. Organization, 12(2), 197-222. Google Scholar 

http://www.srinivaspublication.com/
https://zenodo.org/record/7143919
https://doi.org/10.5281/zenodo.7188001
https://doi.org/10.5281/zenodo.7188001
https://zenodo.org/record/7221760
https://zenodo.org/record/7221760
https://doi.org/10.5281/zenodo.7256223
https://doi.org/10.5281/zenodo.7259100
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Simon%2C+H.+A.%2C+%26+Newell%2C+A.+%281956%29+Models%3A+Their+uses+and+limitations.+In+L.+D.+White+%28Ed.%29%2C+The++state+of+the+social+sciences+%28pp.+61%E2%80%9383%29.+Chicago%3A+University+of+Chicago+Press&btnG=
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Principles+and+methods+of+social+psychology&btnG=
https://scholar.google.com/scholar?cluster=952512072112752353&hl=en&as_sdt=0,5
https://link.springer.com/article/10.1007/BF02765185
https://research.birmingham.ac.uk/en/publications/doing-research-in-business-and-management
https://books.google.com/books?hl=en&lr=&id=9fI4DwAAQBAJ&oi=fnd&pg=PP1&dq=Alvesson,+M.,+%26+Sk%C3%B6ldberg,+K.+(2017).+Reflexive+methodology:+New+vistas+for+qualitative+research.+sage.+&ots=6Q8lARcju1&sig=zowl8xbGdWLJrRFrO_9TEPJoW5c
https://www.taylorfrancis.com/books/mono/10.4324/9780203843314/reclaiming-reality-roy-bhaskar
https://www.taylorfrancis.com/chapters/edit/10.4324/9780203385449-4/getting-getting-getting-getting-back-david-buchanan-david-boddy-james-mccalman
https://www.taylorfrancis.com/books/mono/10.4324/9781315242804/sociological-paradigms-organisational-analysis-gibson-burrell-gareth-morgan
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Johnson%2C+P.%2C+%26+Clark%2C+M.+%282006%29.+Business+and+management+research+methodologies.+Sage&btnG=
https://journals.aom.org/doi/abs/10.5465/amr.1997.9707154066
https://journals.aom.org/doi/abs/10.5465/AMR.2007.26586080
https://journals.sagepub.com/doi/abs/10.1177/0018726700531002
https://journals.sagepub.com/doi/abs/10.1177/1350508405051188


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 481 

 

 

[66] Elkjaer, B. & Simpson, B. (2011). Pragmatism: A lived and living philosophy. What can it offer 

to contemporary organization theory?. In Philosophy and organization theory. Emerald Group 

Publishing Limited. Google Scholar 

[67] Knudsen, C. (2005). Pluralism, scientific progress, and the structure of organization theory. In 

Christian Knudsen, and Haridimos Tsoukas (eds), The Oxford Handbook of Organization Theory. 

Google Scholar 

[68] Chia, R. (2003). Organization theory as a postmodern science. In H. Tsoukas and C. Knudsen 

(eds) The Oxford Handbook of Organization Theory: Meta-Theoretical Perspectives. Oxford: 

Oxford University Press, pp. 113–40. Google Scholar 

[69] Niglas, K. (2010). The multidimensional model of research methodology: An integrated set of 

continua. In A. Tashakkori and C. Teddlie (eds) The Sage Handbook of Mixed Methods in Social 

and Behavioural Research. Thousand Oaks, CA: Sage, pp. 215–36. Google Scholar 

[70] Reed, M. (2005). Reflections on the ‘realist turn’in organization and management studies. Journal 

of Management studies, 42(8), 1621-1644. Google Scholar 

[71] Jonassen, D. H. (1991). Objectivism versus constructivism: Do we need a new philosophical 

paradigm?. Educational technology research and development, 39(3), 5-14. Google Scholar 

[72] Adom, D., Yeboah, A., & Ankrah, A. K. (2016). Constructivism philosophical paradigm: 

Implication for research, teaching and learning. Global journal of arts humanities and social 

sciences, 4(10), 1-9. Google Scholar 

[73] Kamal, S. S. L. B. A. (2019). Research paradigm and the philosophical foundations of a qualitative 

study. PEOPLE: International Journal of Social Sciences, 4(3), 1386-1394. Google Scholar 

[74] Coombs, W. T. (1993). Philosophical underpinnings: Ramifications of a pluralist 

paradigm. Public Relations Review, 19(2), 111-119. Google Scholar 

[75] Morgan, D. L. (2014). Pragmatism as a paradigm for social research. Qualitative inquiry, 20(8), 

1045-1053. Google Scholar 

[76] Boon, M., & Van Baalen, S. (2019). Epistemology for interdisciplinary research–shifting 

philosophical paradigms of science. European journal for philosophy of science, 9(1), 1-28. 

Google Scholar 

[77] Vacariu, G., & Vacariu, M. (2022). A New Philosophical Paradigm of Thinking for Particular 

Sciences: Physics, Cognitive Neuroscience, and Biology. In Thinking (pp. 269-283). Springer, 

Cham. Google Scholar 

[78] Shah, S. S., Shah, A. A., & Khaskhelly, N. (2019). Pragmatism research paradigm: a philosophical 

framework of advocating methodological pluralism in social science research. Grassroots, 52(1). 

Google Scholar 

[79] Higgs, J., & Trede, F. (2010). Philosophical frameworks and research communities. 

In Researching Practice (pp. 31-36). Brill. Google Scholar 

[80] Krauss, S. E. (2005). Research paradigms and meaning making: A primer. The qualitative 

report, 10(4), 758-770. Google Scholar 

[81] Kelly, D. A. (1976). Architecture as philosophical paradigm. Metaphilosophy, 7(3/4), 173-190. 

Google Scholar

[82] Bechmann, C. Suzanne. (2008). Chapter in a Book - Doing business research: a guide to theory 

and practice., Written by, Lee, Nick., & Lings, Ian., 1st Edition, Sage Publications Ltd., Page 369. 

Google Scholar 

[83] Johnson-Laird, P. N. (1999). Deductive reasoning. Annual review of psychology, 50(1), 109-135. 

Google Scholar 

[84] Goel, V. (2007). Anatomy of deductive reasoning. Trends in cognitive sciences, 11(10), 435-441. 

Google Scholar 

http://www.srinivaspublication.com/
https://www.emerald.com/insight/content/doi/10.1108/S0733-558X(2011)0000032005/full/html
https://books.google.com/books?hl=en&lr=&id=wHBhqpSG7nwC&oi=fnd&pg=PR11&dq=Knudsen,+C.+(2005).+Pluralism,+scientific+progress,+and+the+structure+of+organization+theory.+In+Christian+Knudsen,+and+Haridimos+Tsoukas+(eds),+The+Oxford+Handbook+of+Organization+Theory&ots=sf7fOQTsem&sig=OAr1MqQuUtKDH8GoLue_1zLl6hA
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=The+Oxford+Handbook+of+Organization+Theory%3A+Meta-Theoretical+Perspectives.+Oxford%3A+Oxford+University+Press%2C+pp.+113%E2%80%9340.+&btnG=
https://www.academia.edu/download/71167980/d9403bd33198692ed09c4cfe2481ba9a3f3e.pdf
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-6486.2005.00559.x
https://link.springer.com/article/10.1007/bf02296434
https://www.academia.edu/download/60883069/Constructivism-Philosophical-Paradigm-Implication-for-Research-Teaching-and-Learning20191012-85439-1fft6xx.pdf
https://doctor2015.jumedicine.com/wp-content/uploads/sites/9/2021/02/RESEARCH-PARADIGM-AND-THE-PHILOSOPHICAL-FOUNDATION-OF-A-QUALITATIVE-STUDY.pdf
https://secure.apu.ac.jp/rcaps/uploads/fckeditor/publications/polyglossia/Polyglossia_V19_Lindsay.pdf
https://journals.sagepub.com/doi/abs/10.1177/1077800413513733
https://link.springer.com/article/10.1007/s13194-018-0242-4
https://link.springer.com/chapter/10.1007/978-3-031-04075-7_12
https://sujo-old.usindh.edu.pk/index.php/Grassroots/article/view/4610
https://brill.com/downloadpdf/book/edcoll/9789460911835/BP000005.pdf
https://www.academia.edu/download/61095445/Research_Paradigms_and_Meaning_Making_A_20191101-28994-dek4jn.pdf
https://www.jstor.org/stable/24435143
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Bechmann%2C+C.+Suzanne.+%282008%29.+Chapter+in+a+Book+-+Doing+business+research%3A+a+guide+to+theory+and+practice.%2C+Written+by%2C+Lee%2C+Nick.%2C+%26+Lings%2C+Ian.%2C+1st+Edition%2C+Sage+Publications+Ltd.%2C+&btnG=
https://media.gradebuddy.com/documents/281093/43550409-e1b3-477e-bfaf-c9292cd7272f.pdf
https://www.sciencedirect.com/science/article/pii/S1364661307002161


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 482 

 

 

[85] Johnson‐Laird, P. (2010). Deductive reasoning. Wiley Interdisciplinary Reviews: Cognitive 

Science, 1(1), 8-17. Google Scholar 

[86] Evans, J. B. T. (2019). Deductive reasoning. The psychology of human thought, 113-132. Google 

Scholar 

[87] Clark, H. H. (1969). Linguistic processes in deductive reasoning. Psychological review, 76(4), 

387. Google Scholar 

[88] Dias, M. D. G., & Harris, P. L. (1988). The effect of make‐believe play on deductive 

reasoning. British journal of developmental psychology, 6(3), 207-221. Google Scholar 

[89] Newstead, S. E., Handley, S. J., Harley, C., Wright, H., & Farrelly, D. (2004). Individual 

differences in deductive reasoning. The Quarterly Journal of Experimental Psychology Section 

A, 57(1), 33-60. Google Scholar 

[90] Overton, W. F., Ward, S. L., Noveck, I. A., Black, J., & O'brien, D. P. (1987). Form and content 

in the development of deductive reasoning. Developmental Psychology, 23(1), 22. Google 

Scholar 

[91] Shynkaruk, J. M., & Thompson, V. A. (2006). Confidence and accuracy in deductive 

reasoning. Memory & cognition, 34(3), 619-632. Google Scholar 

[92] Rips, L. J. (1994). The psychology of proof: Deductive reasoning in human thinking. MIT Press. 

Google Scholar 

[93] Schaeken, W., De Vooght, G., & d'Ydewalle, G. (Eds.). (1999). Deductive reasoning and 

strategies. Routledge. Google Scholar 

[94] Ayalon, M., & Even, R. (2008). Deductive reasoning: In the eye of the beholder. Educational 

Studies in Mathematics, 69(3), 235-247. Google Scholar 

[95] Hayes, B. K., Heit, E., & Swendsen, H. (2010). Inductive reasoning. Wiley interdisciplinary 

reviews: Cognitive science, 1(2), 278-292. Google Scholar 

[96] Heit, E. (2000). Properties of inductive reasoning. Psychonomic Bulletin & Review, 7(4), 569-

592. Google Scholar 

[97] Klauer, K. J., & Phye, G. D. (2008). Inductive reasoning: A training approach. Review of 

educational research, 78(1), 85-123. Google Scholar 

[98] Sternberg, R. J., & Gardner, M. K. (1983). Unities in inductive reasoning. Journal of Experimental 

Psychology: General, 112(1), 80. Google Scholar 

[99] Hayes, B. K., & Heit, E. (2018). Inductive reasoning 2.0. Wiley Interdisciplinary Reviews: 

Cognitive Science, 9(3), e1459. Google Scholar 

[100] Ketokivi, M., & Mantere, S. (2010). Two strategies for inductive reasoning in organizational 

research. Academy of management review, 35(2), 315-333. Google Scholar 

[101] Heit, E., & Rubinstein, J. (1994). Similarity and property effects in inductive reasoning. Journal 

of Experimental Psychology: Learning, Memory, and Cognition, 20(2), 411. Google Scholar 

[102] Kemp, C., & Tenenbaum, J. B. (2009). Structured statistical models of inductive 

reasoning. Psychological review, 116(1), 20. Google Scholar 

[103] Nisbett, R. E., Krantz, D. H., Jepson, C., & Kunda, Z. (1983). The use of statistical heuristics in 

everyday inductive reasoning. Psychological review, 90(4), 339. Google Scholar 

[104] Pellegrino, J. W., & Glaser, R. (2021). Components of inductive reasoning. In Aptitude, learning, 

and instruction (pp. 177-218). Routledge. Google Scholar 

[105] McAbee, S. T., Landis, R. S., & Burke, M. I. (2017). Inductive reasoning: The promise of big 

data. Human resource Management review, 27(2), 277-290. Google Scholar 

[106] Walton, D. (2014). Abductive reasoning. University of Alabama Press. Google Scholar 

http://www.srinivaspublication.com/
https://wires.onlinelibrary.wiley.com/doi/abs/10.1002/wcs.20
https://www.academia.edu/download/64486544/Sternberg%20Funke%202019%20psychology%20of%20human%20thought.pdf#page=131
https://www.academia.edu/download/64486544/Sternberg%20Funke%202019%20psychology%20of%20human%20thought.pdf#page=131
https://psycnet.apa.org/record/1969-12942-001
https://bpspsychub.onlinelibrary.wiley.com/doi/abs/10.1111/j.2044-835X.1988.tb01095.x
https://journals.sagepub.com/doi/abs/10.1080/02724980343000116
https://psycnet.apa.org/getdoi.cfm?doi=10.1037/0012-1649.23.1.22
https://psycnet.apa.org/getdoi.cfm?doi=10.1037/0012-1649.23.1.22
https://link.springer.com/article/10.3758/BF03193584
https://books.google.com/books?hl=en&lr=&id=daoiVBTngY0C&oi=fnd&pg=PA4&dq=%22deductive+reasoning%22&ots=u6-Bje3Fha&sig=kEOMmJr0_90FrmTHhab1QTvM6Rs
https://books.google.com/books?hl=en&lr=&id=tbWRAgAAQBAJ&oi=fnd&pg=PP1&dq=%22deductive+reasoning%22&ots=zFAHSPwVP1&sig=A9R9XWXJmPyaUGU4aYfYjdCmb7o
https://link.springer.com/article/10.1007/s10649-008-9136-2
https://wires.onlinelibrary.wiley.com/doi/abs/10.1002/wcs.44
https://link.springer.com/article/10.3758/BF03212996
https://journals.sagepub.com/doi/abs/10.3102/0034654307313402
https://psycnet.apa.org/record/1983-27179-001
https://wires.onlinelibrary.wiley.com/doi/abs/10.1002/wcs.1459
https://journals.aom.org/doi/abs/10.5465/amr.35.2.zok315
https://psycnet.apa.org/journals/xlm/20/2/411.html?uid=1994-32231-001
https://psycnet.apa.org/doiLanding?doi=10.1037/a0014282
https://psycnet.apa.org/record/1984-03103-001
https://www.taylorfrancis.com/chapters/edit/10.4324/9781003162865-8/components-inductive-reasoning-james-pellegrino-robert-glaser
https://www.sciencedirect.com/science/article/pii/S1053482216300377
https://books.google.com/books?hl=en&lr=&id=DNqKAwAAQBAJ&oi=fnd&pg=PR7&dq=%22Abductive+reasoning%22&ots=fh4IeODaac&sig=qmFydrM5Ex3R6jGr3LX1ATrnmug


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 483 

 

 

[107] Paul, G. (1993). Approaches to abductive reasoning: an overview. Artificial intelligence 

review, 7(2), 109-152. Google Scholar 

[108] Kovács, G., & Spens, K. M. (2005). Abductive reasoning in logistics research. International 

journal of physical distribution & logistics management. Google Scholar 

[109] Psillos, S. (1996). On van Fraassen's critique of abductive reasoning. The Philosophical 

Quarterly (1950-), 46(182), 31-47. Google Scholar 

[110] Thagard, P., & Shelley, C. (1997). Abductive reasoning: Logic, visual thinking, and coherence. 

In Logic and scientific methods (pp. 413-427). Springer, Dordrecht. Google Scholar 

[111] Råholm, M. B. (2010). Abductive reasoning and the formation of scientific knowledge within 

nursing research. Nursing Philosophy, 11(4), 260-270. Google Scholar 

[112] Mirza, N. A., Akhtar‐Danesh, N., Noesgaard, C., Martin, L., & Staples, E. (2014). A concept 

analysis of abductive reasoning. Journal of advanced nursing, 70(9), 1980-1994. Google 

Scholar 

[113] Lipscomb, M. (2012). Abductive reasoning and qualitative research. Nursing Philosophy, 13(4), 

244-256. Google Scholar 

[114] Meheus, J., & Batens, D. (2006). A formal logic for abductive reasoning. Logic Journal of 

IGPL, 14(2), 221-236. Google Scholar 

[115] Poole, D. (1989). Explanation and prediction: an architecture for default and abductive 

reasoning. Computational Intelligence, 5(2), 97-110. Google Scholar 

[116] Fischer, H. R. (2001). Abductive reasoning as a way of worldmaking. Foundations of 

science, 6(4), 361-383. Google Scholar 

[117] Shank, G. (1998). The extraordinary ordinary powers of abductive reasoning. Theory & 

Psychology, 8(6), 841-860. Google Scholar 

[118] Kapitan, T. (1992). Peirce and the autonomy of abductive reasoning. Erkenntnis, 37(1), 1-26. 

Google Scholar 

[119] Dong, A., Lovallo, D., & Mounarath, R. (2015). The effect of abductive reasoning on concept 

selection decisions. Design studies, 37, 37-58. Google Scholar 

[120] Upmeier zu Belzen, A., Engelschalt, P., & Krüger, D. (2021). Modeling as scientific reasoning—

The role of abductive reasoning for Modeling competence. Education Sciences, 11(9), 495. 

Google Scholar 

[121] Poole, D. (1990). A methodology for using a default and abductive reasoning 

system. International Journal of Intelligent Systems, 5(5), 521-548. Google Scholar 

[122] Magnani, L. (1992). Abductive reasoning: philosophical and educational perspectives in 

medicine. In Advanced models of cognition for medical training and practice (pp. 21-41). 

Springer, Berlin, Heidelberg. Google Scholar 

[123] Aliseda, A. (2006). Abductive reasoning (Vol. 330). Dordrecht: Springer. Google Scholar 

[124] Karlsen, B., Hillestad, T. M., & Dysvik, E. (2021). Abductive reasoning in nursing: Challenges 

and possibilities. Nursing Inquiry, 28(1), e12374. Google Scholar 

[125] Ventresca, M. J., & Mohr, J. W. (2017). Archival research methods. The Blackwell companion 

to organizations, 805-828. Google Scholar 

[126] Thomassen, T. (2001). A first introduction to archival science. Archival science, 1(4), 373-385. 

Google Scholar 

[127] Eastwood, T. (1994). What is archival theory and why is it important?. Archivaria, 122-130. 

Google Scholar 

[128] Yakel, E. (2003). Archival representation. Archival Science, 3(1), 1-25. Google Scholar 

http://www.srinivaspublication.com/
https://link.springer.com/article/10.1007/BF00849080
https://www.emerald.com/insight/content/doi/10.1108/09600030510590318/full/html
https://www.jstor.org/stable/2956303
https://link.springer.com/chapter/10.1007/978-94-017-0487-8_22
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1466-769X.2010.00457.x
https://onlinelibrary.wiley.com/doi/abs/10.1111/jan.12379
https://onlinelibrary.wiley.com/doi/abs/10.1111/jan.12379
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1466-769X.2011.00532.x
https://academic.oup.com/jigpal/article-abstract/14/2/221/626837
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-8640.1989.tb00319.x
https://link.springer.com/article/10.1023/A:1011671106610
https://journals.sagepub.com/doi/abs/10.1177/0959354398086007
https://link.springer.com/article/10.1007/BF00220630
https://www.sciencedirect.com/science/article/pii/S0142694X14000805
https://www.mdpi.com/1256256
https://onlinelibrary.wiley.com/doi/abs/10.1002/int.4550050506
https://link.springer.com/chapter/10.1007/978-3-662-02833-9_2
https://link.springer.com/content/pdf/10.1007/1-4020-3907-7.pdf
https://onlinelibrary.wiley.com/doi/abs/10.1111/nin.12374
https://onlinelibrary.wiley.com/doi/abs/10.1002/9781405164061.ch35
https://link.springer.com/article/10.1007/BF02438903
https://archivaria.ca/index.php/archivaria/article/view/11991
https://link.springer.com/article/10.1007/BF02438926


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 484 

 

 

[129] Bearman, D. (1995). Archival strategies. The american archivist, 58(4), 380-413. Google 

Scholar 

[130] Duranti, L. (2001). The impact of digital technology on archival science. Archival science, 1(1), 

39-55. Google Scholar 

[131] Caswell, M., Punzalan, R., & Sangwand, T. K. (2017). Critical archival studies: an 

introduction. Journal of Critical Library and Information Studies, 1(2). Google Scholar 

[132] Hill, M. R. (1993). Archival strategies and techniques (Vol. 31). Sage Publications. Google 

Scholar 

[133] Cowie, N. (2009). Observation. In Qualitative research in applied linguistics (pp. 165-181). 

Palgrave Macmillan, London. Google Scholar 

[134] Cohen, L., Manion, L., & Morrison, K. (2017). Observation. In Research methods in 

education (pp. 542-562). Routledge. Google Scholar 

[135] Ciesielska, M., Boström, K. W., & Öhlander, M. (2018). Observation methods. In Qualitative 

methodologies in organization studies (pp. 33-52). Palgrave Macmillan, Cham. Google Scholar 

[136] Rosenbaum, P. (2018). Observation and experiment. In Observation and Experiment. Harvard 

University Press. Google Scholar 

[137] Shapere, D. (1982). The concept of observation in science and philosophy. Philosophy of 

science, 49(4), 485-525. Google Scholar 

[138] McCall, G. J. (1984). Systematic field observation. Annual review of sociology, 263-282. Google 

Scholar 

[139] Spradley, J. P. (2016). Participant observation. Waveland Press. Google Scholar 

[140] Becker, H. S. (2017). Social observation and social case studies. In Sociological Work (pp. 75-

86). Routledge. Google Scholar 

[141] Baker, L. (2006). Observation: A complex research method. Library trends, 55(1), 171-189. 

Google Scholar 

[142] Hodson, D. (1986). The Nature of Scientific Observation. School Science Review, 68(242), 17-

29. Google Scholar 

[143] Moyles, J. (2002). Observation as a research tool. Research methods in educational leadership 

and management, 172-195. Google Scholar 

[144] Mulhall, A. (2003). In the field: notes on observation in qualitative research. Journal of advanced 

nursing, 41(3), 306-313. Google Scholar 

[145] BAKEMAN, R. (2000). Behavioral Observation and Coding. Handbook of Research Methods 

in Social and Personality Psychology, 138. Google Scholar 

[146] Tawfik, G. M., Dila, K. A. S., Mohamed, M. Y. F., Tam, D. N. H., Kien, N. D., Ahmed, A. M., 

& Huy, N. T. (2019). A step by step guide for conducting a systematic review and meta-analysis 

with simulation data. Tropical medicine and health, 47(1), 1-9. Google Scholar 

[147] Hedges, L. V. (1992). Meta-analysis. Journal of Educational Statistics, 17(4), 279-296. Google 

Scholar 

[148] Lipsey, M. W., & Wilson, D. B. (2001). Practical meta-analysis. SAGE publications, Inc. 

Google Scholar 

[149] Rosenthal, R., & DiMatteo, M. R. (2001). Meta-analysis: Recent developments in quantitative 

methods for literature reviews. Annual review of psychology, 52(1), 59-82. Google Scholar 

[150] Borenstein, M., Hedges, L. V., Higgins, J. P., & Rothstein, H. R. (2021). Introduction to meta-

analysis. John Wiley & Sons. Google Scholar 

http://www.srinivaspublication.com/
https://meridian.allenpress.com/american-archivist/article-abstract/58/4/380/23750
https://meridian.allenpress.com/american-archivist/article-abstract/58/4/380/23750
https://link.springer.com/article/10.1007/BF02435638
http://journals.litwinbooks.com/index.php/jclis/article/download/50/30
https://books.google.com/books?hl=en&lr=&id=5EwgDAAAQBAJ&oi=fnd&pg=PT6&ots=NHr1Jk6dah&sig=fd3EPlNFtSB2ySNEDdBaRVb6KDg
https://books.google.com/books?hl=en&lr=&id=5EwgDAAAQBAJ&oi=fnd&pg=PT6&ots=NHr1Jk6dah&sig=fd3EPlNFtSB2ySNEDdBaRVb6KDg
https://link.springer.com/content/pdf/10.1057/9780230239517_8.pdf
https://www.taylorfrancis.com/chapters/edit/10.4324/9781315456539-26/observation-louis-cohen-lawrence-manion-keith-morrison
https://www.degruyter.com/document/doi/10.4159/9780674982697/html
https://www.nejm.org/doi/full/10.1056/NEJM195306112482401
https://www.cambridge.org/core/journals/philosophy-of-science/article/concept-of-observation-in-science-and-philosophy/7B2AC2DE5DEA8C5AA5CF29293A3CC3A6
https://www.jstor.org/stable/2083176
https://www.jstor.org/stable/2083176
https://books.google.com/books?hl=en&lr=&id=q7DlCwAAQBAJ&oi=fnd&pg=PR3&dq=%27observation%27&ots=H-hlN_TR23&sig=d-fNpM4Dg3eAZWgY4T-9KSL-pBY
https://www.taylorfrancis.com/chapters/edit/10.4324/9781315129983-5/social-observation-social-case-studies
https://muse.jhu.edu/article/202353/summary
https://eric.ed.gov/?id=EJ349838
https://books.google.com/books?hl=en&lr=&id=92TJlyvAKFwC&oi=fnd&pg=PA172&dq=%27observation%27&ots=h6g1MB-5n1&sig=Xw8qf5dMi-jhVYe1xz90MlTuBcs
https://onlinelibrary.wiley.com/doi/abs/10.1046/j.1365-2648.2003.02514.x
https://books.google.com/books?hl=en&lr=&id=j7aawGLbtEoC&oi=fnd&pg=PA138&ots=0m5WKTQ0Yn&sig=Xa5Lfi9zG0WgEZz61YsIjjhhHcY
https://tropmedhealth.biomedcentral.com/articles/10.1186/s41182-019-0165-6
https://journals.sagepub.com/doi/abs/10.3102/10769986017004279
https://journals.sagepub.com/doi/abs/10.3102/10769986017004279
https://psycnet.apa.org/record/2000-16602-000
https://www.annualreviews.org/doi/abs/10.1146/annurev.psych.52.1.59
https://books.google.com/books?hl=en&lr=&id=pdQnEAAAQBAJ&oi=fnd&pg=PP1&dq=%27meta-analysis%27&ots=WEYsAVgFS2&sig=C_s6py02AQs4v6jKa3beCj8FQTY


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 485 

 

 

[151] Guzzo, R. A., Jackson, S. E., & Katzell, R. A. (1987). Meta-analysis analysis. Research in 

organizational behavior, 9(1), 407-442. Google Scholar 

[152] Field, A. P., & Gillett, R. (2010). How to do a meta‐analysis. British Journal of Mathematical 

and Statistical Psychology, 63(3), 665-694. Google Scholar 

[153] Hedges, L. V., & Olkin, I. (2014). Statistical methods for meta-analysis. Academic press. Google 

Scholar 

[154] Egger, M., Smith, G. D., & Phillips, A. N. (1997). Meta-analysis: principles and 

procedures. BMJ, 315(7121), 1533-1537. Google Scholar 

[155] Hunter, J. E., & Schmidt, F. L. (1991). Meta-analysis. In Advances in educational and 

psychological testing: Theory and applications (pp. 157-183). Springer, Dordrecht. Google 

Scholar 

[156] Schulze, R. (2004). Meta-analysis: a comparison of approaches. Hogrefe & Huber Publishers. 

Google Scholar 

[157] Crombie, I. K., & Davies, H. T. (2009). What is meta-analysis. What is, 1(8). Google Scholar 

[158] Mark W.. Lipsey, & Wilson, D. B. (2001). Practical meta-analysis (Vol. 49). Thousand Oaks, 

CA: Sage Publications. Google Scholar 

[159] Kulik, J. A., & Kulik, C. L. C. (1989). Meta-Analysis in Education. International Journal of 

educational research, 13(3), 221-340. Google Scholar 

[160] L'ABBÉ, K. A., Detsky, A. S., & O'ROURKE, K. E. I. T. H. (1987). Meta-analysis in clinical 

research. Annals of internal medicine, 107(2), 224-233. Google Scholar 

[161] Haidich, A. B. (2010). Meta-analysis in medical research. Hippokratia, 14(Suppl 1), 29. Google 

Scholar 

[162] King, W. R., & He, J. (2005). Understanding the role and methods of meta-analysis in IS 

research. Communications of the Association for Information Systems, 16(1), 32. Google 

Scholar 

[163] Nyumba, O. T., Wilson, K., Derrick, C. J., & Mukherjee, N. (2018). The use of focus group 

discussion methodology: Insights from two decades of application in conservation. Methods in 

Ecology and evolution, 9(1), 20-32. Google Scholar 

[164] Wong, L. P. (2008). Focus group discussion: a tool for health and medical research. Singapore 

Med J, 49(3), 256-60. Google Scholar 

[165] Mishra, L. (2016). Focus group discussion in qualitative research. Techno Learn, 6(1), 1. Google 

Scholar 

[166] Boateng, W. (2012). Evaluating the efficacy of focus group discussion (FGD) in qualitative 

social research. International Journal of Business and Social Science, 3(7). Google Scholar 

[167] Omar, D. (2018, February). Focus group discussion in built environment qualitative research 

practice. In IOP Conference Series: Earth and Environmental Science (Vol. 117, No. 1, p. 

012050). IOP Publishing. Google Scholar 

[168] Odimegwu, C. O. (2000). Methodological issues in the use of focus group discussion as a data 

collection tool. Journal of social sciences, 4(2-3), 207-212. Google Scholar 

[169] Lunt, P., & Livingstone, S. (1996). Rethinking the focus group in media and communications 

research. Journal of communication, 46(2), 79-98. Google Scholar 

[170] Cortini, M., Galanti, T., & Fantinelli, S. (2019). Focus Group Discussion: How Many 

Participants in a Group?. Encyclopaideia, 23(54), 29-43. Google Scholar 

[171] Sim, J., & Waterfield, J. (2019). Focus group methodology: some ethical challenges. Quality & 

Quantity, 53(6), 3003-3022. Google Scholar 

http://www.srinivaspublication.com/
https://smlr.rutgers.edu/sites/default/files/Documents/Faculty-Staff-Docs/MetaAnalysisAnalysis.pdf
https://bpspsychub.onlinelibrary.wiley.com/doi/abs/10.1348/000711010X502733
https://books.google.com/books?hl=en&lr=&id=7GviBQAAQBAJ&oi=fnd&pg=PP1&dq=%27meta-analysis%27&ots=DxYYtQdZeD&sig=_FycfWNAvHaBIdyXkSmPPD6bUY4
https://books.google.com/books?hl=en&lr=&id=7GviBQAAQBAJ&oi=fnd&pg=PP1&dq=%27meta-analysis%27&ots=DxYYtQdZeD&sig=_FycfWNAvHaBIdyXkSmPPD6bUY4
https://www.bmj.com/content/315/7121/1533.full-text
https://link.springer.com/chapter/10.1007/978-94-009-2195-5_6
https://link.springer.com/chapter/10.1007/978-94-009-2195-5_6
https://psycnet.apa.org/record/2004-18087-000
https://www.betterevaluation.org/sites/default/files/Meta-An.pdf
http://rogeriofvieira.com/wp-content/uploads/2016/05/Wilson.pdf
https://eric.ed.gov/?id=EJ397347
https://www.acpjournals.org/doi/abs/10.7326/0003-4819-107-2-224
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3049418/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3049418/
https://aisel.aisnet.org/cais/vol16/iss1/32/
https://aisel.aisnet.org/cais/vol16/iss1/32/
https://besjournals.onlinelibrary.wiley.com/doi/abs/10.1111/2041-210X.12860
http://www.smj.org.sg/sites/default/files/4903/4903me1.pdf
https://www.researchgate.net/profile/Lokanath-Mishra-2/project/Violence-against-girls-in-Secondary-Schools-of-Mizoram/attachment/5f505906ed60840001ca37ea/AS:931512061001728@1599101190258/download/FGD.pdf?context=ProjectUpdatesLog
https://www.researchgate.net/profile/Lokanath-Mishra-2/project/Violence-against-girls-in-Secondary-Schools-of-Mizoram/attachment/5f505906ed60840001ca37ea/AS:931512061001728@1599101190258/download/FGD.pdf?context=ProjectUpdatesLog
http://ppe.cw.wsu.edu/wp-content/uploads/sites/24/2015/09/Evaluating-the-Efficacy-of-Focus-Group-Discussion-in-Qualitative-Social-Research.pdf
https://iopscience.iop.org/article/10.1088/1755-1315/117/1/012050/meta
https://www.tandfonline.com/doi/abs/10.1080/09718923.2000.11892269
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1460-2466.1996.tb01475.x
https://encp.unibo.it/article/view/9603
https://link.springer.com/article/10.1007/s11135-019-00914-5


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 486 

 

 

[172] Byers, P. Y., Zeller, R. A., & Byers, B. D. (2012). Focus group methods. In Handbook for 

conducting research on human sexuality (pp. 180-201). Psychology Press. Google Scholar 

[173] Wilkinson, S. (2011). Analysing focus group data. Qualitative research, 3, 168-184. Google 

Scholar 

[174] Avison, D. E., Lau, F., Myers, M. D., & Nielsen, P. A. (1999). Action research. Communications 

of the ACM, 42(1), 94-97. Google Scholar 

[175] Cohen, L., Manion, L., & Morrison, K. (2017). Action research. In Research methods in 

education (pp. 440-456). Routledge. Google Scholar 

[176] Burns, A. (2009). Action research. In Qualitative research in applied linguistics (pp. 112-134). 

Palgrave Macmillan, London. Google Scholar 

[177] McNiff, J. (2013). Action research: Principles and practice. Routledge. Google Scholar 

[178] Stringer, E. T. (2008). Action research in education. Upper Saddle River, NJ: Pearson Prentice 

Hall. Google Scholar 

[179] Checkland, P., & Holwell, S. (1998). Action research: its nature and validity. Systemic practice 

and action research, 11(1), 9-21. Google Scholar 

[180] Altrichter, H., Kemmis, S., McTaggart, R., & Zuber-Skerritt, O. (2002). The concept of action 

research. The Learning Organization, 9, 125-131. Google Scholar 

[181] Tripp, D. (2005). Action research: a methodological introduction. Educacao e pesquisa, 31, 443-

466. Google Scholar 

[182] Susman, G. I., & Evered, R. D. (1978). An assessment of the scientific merits of action 

research. Administrative science quarterly, 582-603. Google Scholar 

[183] Kemmis, S. (2010). What is to be done? The place of action research. Educational action 

research, 18(4), 417-427. Google Scholar 

[184] McCutcheon, G., & Jung, B. (1990). Alternative perspectives on action research. Theory into 

practice, 29(3), 144-151. Google Scholar 

[185] Baum, F., MacDougall, C., & Smith, D. (2006). Participatory action research. Journal of 

epidemiology and community health, 60(10), 854. Google Scholar 

[186] Carr, W. (2007). Philosophy, methodology and action research. In The Quality of Practitioner 

Research (pp. 29-42). Brill. Google Scholar 

[187] Meyer, J. (2000). Evaluating action research. Age and ageing, 29(suppl_2), 8-10. Google 

Scholar 

[188] Burns, A. (2005). Action research: An evolving paradigm?. Language teaching, 38(2), 57-74. 

Google Scholar 

[189] Kemmis, S., McTaggart, R., & Nixon, R. (2013). The Action Research Planner: Doing Critical 

Participatory Action Research. Springer Science & Business Media. Google Scholar 

[190] Newbold, C. (2018). How to do ethnography research. Retrieved in October 2022. 

https://thevisualcommunicationguy.com/2018/01/30/how-to-do-ethnography-research/. 

[191] Hammersley, M. (2006). Ethnography: problems and prospects. Ethnography and 

education, 1(1), 3-14. Google Scholar 

[192] Atkinson, M. (2016). Ethnography. In Routledge handbook of qualitative research in sport and 

exercise (pp. 71-83). Routledge. Google Scholar 

[193] Van Maanen, J. (2006). Ethnography then and now. Qualitative Research in Organizations and 

Management, 1(1), 13. Google Scholar 

[194] Herbert, S. (2000). For ethnography. Progress in human geography, 24(4), 550-568. Google 

Scholar 

http://www.srinivaspublication.com/
https://www.taylorfrancis.com/chapters/edit/10.4324/9781410604545-12/focus-group-methods-peggy-byers-richard-zeller-bryan-byers
https://books.google.com/books?hl=en&lr=&id=7RwJEAAAQBAJ&oi=fnd&pg=PA87&dq=%22FOCUS+GROUP+DISCUSSION%22&ots=LXm1M_ZYVv&sig=Ta2FZQ97ieXjbBLEGKGRNoh2rPI
https://books.google.com/books?hl=en&lr=&id=7RwJEAAAQBAJ&oi=fnd&pg=PA87&dq=%22FOCUS+GROUP+DISCUSSION%22&ots=LXm1M_ZYVv&sig=Ta2FZQ97ieXjbBLEGKGRNoh2rPI
https://dl.acm.org/doi/fullHtml/10.1145/291469.291479
https://www.taylorfrancis.com/chapters/edit/10.4324/9781315456539-22/action-research-louis-cohen-lawrence-manion-keith-morrison
https://link.springer.com/content/pdf/10.1057/9780230239517_6.pdf
https://www.taylorfrancis.com/books/mono/10.4324/9780203112755/action-research-jean-mcniff
http://sutlib2.sut.ac.th/sut_contents/H112461.pdf
https://link.springer.com/article/10.1023/A:1022908820784
https://www.emerald.com/insight/content/doi/10.1108/09696470210428840/full/ht
https://www.scielo.br/j/ep/a/3DkbXnqBQqyq5bV4TCL9NSH/abstract/?lang=en
https://www.jstor.org/stable/2392581
https://www.tandfonline.com/doi/abs/10.1080/09650792.2010.524745
https://www.tandfonline.com/doi/pdf/10.1080/00405849009543447
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2566051/
https://brill.com/downloadpdf/book/edcoll/9789087903190/BP000004.pdf
https://www.researchgate.net/profile/Julienne-Meyer/publication/12218074_Evaluating_action_research/links/60d03c7e458515dc17994ee5/Evaluating-action-research.pdf
https://www.researchgate.net/profile/Julienne-Meyer/publication/12218074_Evaluating_action_research/links/60d03c7e458515dc17994ee5/Evaluating-action-research.pdf
https://www.cambridge.org/core/journals/language-teaching/article/action-research-an-evolving-paradigm/3220D505260711B19E5FDED22365DBD8
https://books.google.com/books?hl=en&lr=&id=GB3IBAAAQBAJ&oi=fnd&pg=PR5&ots=cOcN_iOoof&sig=mYZf5wCd_PkV1lonfjVGRu9-hXU
https://thevisualcommunicationguy.com/2018/01/30/how-to-do-ethnography-research/
https://www.tandfonline.com/doi/abs/10.1080/17457820500512697
https://www.taylorfrancis.com/chapters/edit/10.4324/9781315762012-14/ethnography-michael-atkinson
https://www.emerald.com/insight/content/doi/10.1108/17465640610666615/full/html
https://journals.sagepub.com/doi/abs/10.1191/030913200100189102
https://journals.sagepub.com/doi/abs/10.1191/030913200100189102


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 487 

 

 

[195] Richardson, L. (2000). Evaluating ethnography. Qualitative inquiry, 6(2), 253-255. Google 

Scholar 

[196] Tyler, S. (1986). Post-modern ethnography. Writing culture: The poetics and politics of 

ethnography, 122-40. Google Scholar 

[197] Gobo, G. (2008). Doing ethnography. Sage. Google Scholar 

[198] Singer, J. B. (2009). Ethnography. Journalism & Mass Communication Quarterly, 86(1), 191-

198. Google Scholar 

[199] Hammersley, M. (2018). What is ethnography? Can it survive? Should it?. Ethnography and 

Education, 13(1), 1-17. Google Scholar 

[200] Atkinson, P. (2007). Ethnography: Principles in practice. Routledge. Google Scholar 

[201] Nader, L. (2011). Ethnography as theory. HAU: Journal of ethnographic theory, 1(1), 211-219. 

Google Scholar 

[202] Savage, J. (2000). Ethnography and health care. BMJ, 321(7273), 1400-1402. Google Scholar 

[203] Glaser, B. G., & Strauss, A. L. (2017). The discovery of grounded theory: Strategies for 

qualitative research. Routledge. Google Scholar 

[204] Birks, M., & Mills, J. (2015). Grounded theory: A practical guide. Sage. Google Scholar 

[205] Walker, D., & Myrick, F. (2006). Grounded theory: An exploration of process and 

procedure. Qualitative health research, 16(4), 547-559. Google Scholar 

[206] Suddaby, R. (2006). From the editors: What grounded theory is not. Academy of management 

journal, 49(4), 633-642. Google Scholar 

[207] Thornberg, R., Perhamus, L., & Charmaz, K. (2014). Grounded theory. Handbook of research 

methods in early childhood education: Research methodologies, 1, 405-439. Google Scholar 

[208] Cutcliffe, J. R. (2000). Methodological issues in grounded theory. Journal of advanced 

nursing, 31(6), 1476-1484. Google Scholar 

[209] Dunne, C. (2011). The place of the literature review in grounded theory research. International 

journal of social research methodology, 14(2), 111-124. Google Scholar 

[210] Hutchinson, S., & Wilson, S. H. (1986). Grounded theory. Nursing research: A qualitative 

perspective, 111-130. Google Scholar 

[211] Glaser, B. G. (1999). The future of grounded theory. Qualitative health research, 9(6), 836-845. 

Google Scholar 

[212] Henwood, K. (2007). Grounded theory. In Choosing methods in mental health research (pp. 84-

100). Routledge. Google Scholar 

[213] Wuest, J. (2012). Grounded theory: The method. Nursing research: A qualitative perspective, 5, 

225-256. Google Scholar 

[214] Morse, J. M. (2007). Sampling in grounded theory. The SAGE handbook of grounded theory, 

229-244. Google Scholar 

[215] Wilson, H. S., & Hutchinson, S. A. (1996). Methodologic mistakes in grounded theory. Nursing 

research, 45(2), 122-124. Google Scholar 

[216] Wolfswinkel, J. F., Furtmueller, E., & Wilderom, C. P. (2013). Using grounded theory as a 

method for rigorously reviewing literature. European journal of information systems, 22(1), 45-

55. Google Scholar 

[217] Becker, P. H. (1993). Common pitfalls in published grounded theory research. Qualitative health 

research, 3(2), 254-260. Google Scholar 

http://www.srinivaspublication.com/
https://journals.sagepub.com/doi/abs/10.1177/107780040000600207
https://journals.sagepub.com/doi/abs/10.1177/107780040000600207
https://books.google.com/books?hl=en&lr=&id=w6gwDwAAQBAJ&oi=fnd&pg=PA122&dq=%22ethnography%22&ots=t9l-7vfz8j&sig=tt5buEzfZJdoBfm11RR1GfpN5F0
https://books.google.com/books?hl=en&lr=&id=VCr2_eA-ngEC&oi=fnd&pg=PR7&dq=%22ethnography%22&ots=b5V9Fj5RqD&sig=TA_4oNxjibq6ZZ5tzk0qYgd2j7o
https://journals.sagepub.com/doi/abs/10.1177/107769900908600112
https://www.tandfonline.com/doi/abs/10.1080/17457823.2017.1298458
https://www.taylorfrancis.com/books/mono/10.4324/9780203944769/ethnography-paul-atkinson
https://www.journals.uchicago.edu/doi/abs/10.14318/hau1.1.008
https://www.bmj.com/content/321/7273/1400.short
https://www.taylorfrancis.com/books/mono/10.4324/9780203793206/discovery-grounded-theory-barney-glaser-anselm-strauss
https://books.google.com/books?hl=en&lr=&id=YsGICwAAQBAJ&oi=fnd&pg=PP1&dq=%22grounded+theory%22&ots=-O3qrVFlRl&sig=T_xBC-N56Afb0KdijPN1HkI_KRk
https://journals.sagepub.com/doi/abs/10.1177/1049732305285972
https://journals.aom.org/doi/abs/10.5465/AMJ.2006.22083020
https://books.google.com/books?hl=en&lr=&id=KAUoDwAAQBAJ&oi=fnd&pg=PA405&dq=%22grounded+theory%22&ots=Qc5AqHODHt&sig=HqlVI5mg0wZicIGxOoJBxrNsxNY
https://onlinelibrary.wiley.com/doi/abs/10.1046/j.1365-2648.2000.01430.x
https://www.tandfonline.com/doi/abs/10.1080/13645579.2010.494930
https://books.google.com/books?hl=en&lr=&id=0drWE2JN1OgC&oi=fnd&pg=PA209&dq=%22grounded+theory%22&ots=UZwaVrdc3I&sig=G-WZNHwn-_zajG05nb8DloGJzAc
https://journals.sagepub.com/doi/abs/10.1177/104973299129122199
https://www.taylorfrancis.com/chapters/edit/10.4324/9780203966006-12/grounded-theory-karen-henwood
https://books.google.com/books?hl=en&lr=&id=3T259dKHHq8C&oi=fnd&pg=PA225&dq=%22grounded+theory%22&ots=VXTLTc4t2C&sig=7HQWVJgcF230zniU2cl9jQwmgUw
https://www.torrossa.com/gs/resourceProxy?an=4912557&publisher=FZ7200#page=262
https://journals.lww.com/nursingresearchonline/fulltext/1996/03000/methodologic_mistakes_in_grounded_theory.12.aspx
https://www.tandfonline.com/doi/abs/10.1057/ejis.2011.51
https://journals.sagepub.com/doi/pdf/10.1177/104973239300300207


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 488 

 

 

[218] Glaser, B., & Strauss, A. (2014). Applying grounded theory. The Grounded Theory 

Review, 13(1), 46-50. Google Scholar 

[219] Wells, K. (1995). The strategy of grounded theory: Possibilities and problems. Social work 

research, 19(1), 33-37. Google Scholar 

[220] Noor, K. B. M. (2008). Case study: A strategic research methodology. American journal of 

applied sciences, 5(11), 1602-1604. Google Scholar 

[221] Flyvbjerg, B. (2011). Case study. The Sage handbook of qualitative research, 4, 301-316. 

Google Scholar 

[222] Feagin, J. R., Orum, A. M., & Sjoberg, G. (Eds.). (1991). A case for the case study. UNC Press 

Books. Google Scholar 

[223] Gerring, J. (2004). What is a case study and what is it good for?. American political science 

review, 98(2), 341-354. Google Scholar 

[224] VanWynsberghe, R., & Khan, S. (2007). Redefining case study. International journal of 

qualitative methods, 6(2), 80-94. Google Scholar 

[225] Gerring, J. The Case Study: What it is and What it Does. In The Oxford Handbook of 

Comparative Politics. Google Scholar 

[226] Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A., & Sheikh, A. (2011). The case 

study approach. BMC medical research methodology, 11(1), 1-9. Google Scholar 

[227] Gruber, H. E., & Wallace, D. B. (1999). 5 The Case Study Method and Evolving Systems 

Approach for Understanding. Handbook of creativity. Cambridge University Press. Google 

Scholar 

[228] Peters, B. G. (1998). The Case Study. In Comparative Politics (pp. 137-155). Palgrave, London. 

Google Scholar 

[229] Meyer, C. B. (2001). A case in case study methodology. Field methods, 13(4), 329-352. Google 

Scholar 

[230] Tellis, W. (1997). Application of a case study methodology. The qualitative report, 3(3), 1-19. 

Google Scholar 

[231] Baxter, P., & Jack, S. (2008). Qualitative case study methodology: Study design and 

implementation for novice researchers. The qualitative report, 13(4), 544-559. Google Scholar 

[232] Stoecker, R. (1991). Evaluating and rethinking the case study. The sociological review, 39(1), 

88-112. Google Scholar 

[233] Merriam, S. B. (1988). Case study research in education: A qualitative approach. Jossey-Bass. 

Google Scholar 

[234] Flood, A. (2010). Understanding phenomenology. Nurse researcher, 17(2). Google Scholar 

[235] Moran, D. (2002). Introduction to phenomenology. Routledge. Google Scholar 

[236] Smith, D. W. (2013). Phenomenology. The Stanford. Google Scholar 

[237] Wojnar, D. M., & Swanson, K. M. (2007). Phenomenology: an exploration. Journal of holistic 

nursing, 25(3), 172-180. Google Scholar 

[238] Husserl, E. (1927). Phenomenology. Encyclopaedia Britannica, 14, 699-702. Google Scholar 

[239] Connelly, L. M. (2010). What is phenomenology?. Medsurg Nursing, 19(2), 127. Google 

Scholar 

[240] Sokolowski, R. (2000). Introduction to phenomenology. Cambridge university press. Google 

Scholar 

[241] Merleau-Ponty, M., & Bannan, J. F. (1956). What is phenomenology?. CrossCurrents, 6(1), 59-

70. Google Scholar 

http://www.srinivaspublication.com/
http://www.groundedtheoryreview.com/wp-content/uploads/2014/06/Applying-Grounded-Theory-June-2014.pdf
https://academic.oup.com/swr/article-abstract/19/1/33/1679140
https://www.researchgate.net/profile/Khairul-Baharein-Noor/publication/26517241_Case_Study_A_Strategic_Research_Methodology/links/5462bd800cf2c0c6aec1b83e/Case-Study-A-Strategic-Research-Methodology.pdf
https://books.google.com/books?hl=en&lr=&id=AIRpMHgBYqIC&oi=fnd&pg=PA301&dq=%22case+study%22&ots=kpFQCKlxh7&sig=2ZtNcEYlqZ14QTYgxKynIAyZsAs
https://books.google.com/books?hl=en&lr=&id=7A39B6ZLyJQC&oi=fnd&pg=PA1&dq=%22case+study%22&ots=H0aA0bokb2&sig=8ZiqIr1M1BgYe6s-LlSa_Un-VJo
https://www.cambridge.org/core/journals/american-political-science-review/article/what-is-a-case-study-and-what-is-it-good-for/C5B2D9930B94600EC0DAC93EB2361863
https://journals.sagepub.com/doi/abs/10.1177/160940690700600208
https://academic.oup.com/edited-volume/28345/chapter/215155343
https://link.springer.com/article/10.1186/1471-2288-11-100
https://books.google.com/books?hl=en&lr=&id=d1KTEQpQ6vsC&oi=fnd&pg=PA93&dq=%22case+study%22&ots=Fu112kyizZ&sig=OtxYypOCtxoq9o4dlbyyaO9jCgY
https://books.google.com/books?hl=en&lr=&id=d1KTEQpQ6vsC&oi=fnd&pg=PA93&dq=%22case+study%22&ots=Fu112kyizZ&sig=OtxYypOCtxoq9o4dlbyyaO9jCgY
https://link.springer.com/chapter/10.1007/978-1-349-26926-6_6
https://journals.sagepub.com/doi/abs/10.1177/1525822X0101300402
https://journals.sagepub.com/doi/abs/10.1177/1525822X0101300402
https://www.academia.edu/download/38465655/Application_of_a_Case_Study_Methodology.pdf
https://www.academia.edu/download/40131683/case_study_ecmple.pdf
https://journals.sagepub.com/doi/abs/10.1111/j.1467-954X.1991.tb02970.x
https://psycnet.apa.org/record/1989-97006-000
https://journals.rcni.com/doi/pdfplus/10.7748/nr2010.01.17.2.7.c7457
https://www.taylorfrancis.com/books/mono/10.4324/9780203196632/introduction-phenomenology-dermot-moran
https://books.google.com/books?hl=en&lr=&id=7ZfcBQAAQBAJ&oi=fnd&pg=PA235&dq=%22phenomenology%22&ots=HWXQYRANVb&sig=fVUsGfqgfNWfgf1nmFUazJHHONg
https://journals.sagepub.com/doi/abs/10.1177/0898010106295172
https://www.academia.edu/download/33589274/EncyBrit.pdf
https://search.proquest.com/openview/ab35d40d1633a022d37a016bad8cea09/1?pq-origsite=gscholar&cbl=30764
https://search.proquest.com/openview/ab35d40d1633a022d37a016bad8cea09/1?pq-origsite=gscholar&cbl=30764
https://books.google.com/books?hl=en&lr=&id=v8lFXWE3g1YC&oi=fnd&pg=PP11&dq=%22phenomenology%22&ots=ykn12sR31x&sig=B44gYRsNDg_TUaGEvuwnB1OM3Rs
https://books.google.com/books?hl=en&lr=&id=v8lFXWE3g1YC&oi=fnd&pg=PP11&dq=%22phenomenology%22&ots=ykn12sR31x&sig=B44gYRsNDg_TUaGEvuwnB1OM3Rs
https://www.jstor.org/stable/24456652


International Journal of Management, Technology, and Social 

Sciences (IJMTS), ISSN: 2581-6012, Vol. 7, No. 2, November 2022 
SRINIVAS 

PUBLICATION 

H. R. Ganesha, et al. (2022); www.srinivaspublication.com 

 

PAGE 489 

 

 

[242] Gallagher, S., & Sørensen, J. B. (2006). Experimenting with phenomenology. Consciousness 

and cognition, 15(1), 119-134. Google Scholar 

[243] Spiegelberg, E. (2012). Doing phenomenology: Essays on and in phenomenology (Vol. 63). 

Springer Science & Business Media. Google Scholar 

[244] Giorgi, A. (2010). Phenomenology and the practice of science. Existential Analysis: Journal of 

the Society for Existential Analysis, 21(1). Google Scholar 

[245] Schwarz, N., Groves, R. M., & Schuman, H. (1998). Survey methods. The handbook of social 

psychology, 1, 143-179. Google Scholar 

[246] Biemer, P. P., & Lyberg, L. E. (2003). Introduction to survey quality. John Wiley & Sons. Google 

Scholar 

[247] Fink, A. (2003). How to design survey studies. Sage. Google Scholar 

[248] Fowler Jr, F. J. (2013). Survey research methods. Sage publications. Google Scholar 

[249] Groves, R. M., Fowler Jr, F. J., Couper, M. P., Lepkowski, J. M., Singer, E., & Tourangeau, R. 

(2011). Survey methodology. John Wiley & Sons. Google Scholar 

[250] Bethlehem, J. (2009). Applied survey methods: A statistical perspective. John Wiley & Sons. 

Google Scholar 

[251] Krosnick, J. A. (1999). Survey research. Annual review of psychology, 50(1), 537-567. Google 

Scholar 

[252] Seltman, H. J. (2018). Experimental Design and Analysis. Carnegie Mellon University, 

Pittsburgh, PA. Google Scholar 

[253] Bärnighausen, T., Tugwell, P., Røttingen, J. A., Shemilt, I., Rockers, P., Geldsetzer, P., ... & 

Atun, R. (2017). Quasi-experimental study designs series—paper 4: uses and value. Journal of 

clinical epidemiology, 89, 21-29. Google Scholar 

[254] Thompson, C. B., & Panacek, E. A. (2006). Research study designs: experimental and quasi-

experimental. Air medical journal, 25(6), 242-246. Google Scholar 

[255] Campbell, D. T., & Stanley, J. C. (2015). Experimental and quasi-experimental designs for 

research. Ravenio books. Google Scholar 

[256] Spyridakis, J. H. (1992). Conducting research in technical communication: The application of 

true experimental designs. Technical communication, 607-624. Google Scholar 

[257] Fortune, J. C., & Hiison, B. A. (1984). Selecting models for measuring change when true 

experimental conditions do not exist. The Journal of Educational Research, 77(4), 197-206. 

Google Scholar 

[258] Ledyard, J. O. (2020). of Experimental Research. The handbook of experimental economics, 111. 

Google Scholar 

[259] Andersen, K., & Clevenger Jr, T. (1963). A summary of experimental research in 

ethos. Communications Monographs, 30(2), 59-78. Google Scholar 

[260] Sprinkle, G. B. (2003). Perspectives on experimental research in managerial 

accounting. Accounting, Organizations and Society, 28(2-3), 287-318. Google Scholar 

[261] Ross, S. M., & Morrison, G. R. (2013). Experimental research methods. In Handbook of research 

on educational communications and technology (pp. 1007-1029). Routledge. Google Scholar 

[262] Lipsey, M. W. (1990). Design sensitivity: Statistical power for experimental research (Vol. 19). 

sage. Google Scholar 

 

******** 

http://www.srinivaspublication.com/
https://www.sciencedirect.com/science/article/pii/S1053810005000553
https://books.google.com/books?hl=en&lr=&id=BmUyBwAAQBAJ&oi=fnd&pg=PR13&dq=%22phenomenology%22&ots=PyrhFwy1Ue&sig=4Ar5fZo1aAsPtxy6dwBbFQJckQU
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=17525616&AN=49226484&h=VEsHl4PoQ2KEm8YAj7s%2F5zLMoHFaWviT9Wpk7MDWfmaLvq%2FFIrHseXV2KJ7k%2FdDjBS%2Fi3vPPg9OzulEFFz6pkQ%3D%3D&crl=c
https://books.google.com/books?hl=en&lr=&id=-4InWCsra7IC&oi=fnd&pg=PA143&dq=Schwarz,+N.,+Groves,+R.+M.,+%26+Schuman,+H.+(1998).+Survey+methods.+The+handbook+of+social+psychology,+1,+143-179&ots=hboE_SXppb&sig=V5f_5H-nJIL5hC7wglaz-Fs2rz4
https://books.google.com/books?hl=en&lr=&id=Etcyd75g9SYC&oi=fnd&pg=PR7&dq=Biemer,+P.+P.,+%26+Lyberg,+L.+E.+(2003).+Introduction+to+survey+quality.+John+Wiley+%26+Sons&ots=ho04ECDGKA&sig=BhZh8Kpb23T1Q3GWsk5-akG1Yyk
https://books.google.com/books?hl=en&lr=&id=Etcyd75g9SYC&oi=fnd&pg=PR7&dq=Biemer,+P.+P.,+%26+Lyberg,+L.+E.+(2003).+Introduction+to+survey+quality.+John+Wiley+%26+Sons&ots=ho04ECDGKA&sig=BhZh8Kpb23T1Q3GWsk5-akG1Yyk
https://books.google.com/books?hl=en&lr=&id=pAaOdI76KvsC&oi=fnd&pg=PP9&dq=Fink,+A.+(2003).+How+to+design+survey+studies.+Sage&ots=r11-LTB4A5&sig=PLCFwCu2oOt9vN1WztREuYSiZlA
https://books.google.com/books?hl=en&lr=&id=WM11AwAAQBAJ&oi=fnd&pg=PP1&dq=Fowler+Jr,+F.+J.+(2013).+Survey+research+methods.+Sage+publications.+&ots=6PwJDgcPg-&sig=FbAcDzdzQg4SmqI6Mdk_pYKD-BQ
https://books.google.com/books?hl=en&lr=&id=ctow8zWdyFgC&oi=fnd&pg=PR15&dq=Groves,+R.+M.,+Fowler+Jr,+F.+J.,+Couper,+M.+P.,+Lepkowski,+J.+M.,+Singer,+E.,+%26+Tourangeau,+R.+(2011).+Survey+methodology.+John+Wiley+%26+Sons.+&ots=fgiK9FYkYd&sig=VeR3xIB6Vz8Ia6h-XvEG3rhOiTg
https://books.google.com/books?hl=en&lr=&id=XOC0wHfJH4wC&oi=fnd&pg=PR5&dq=Bethlehem,+J.+(2009).+Applied+survey+methods:+A+statistical+perspective.+John+Wiley+%26+Sons&ots=-aXC_51wmr&sig=v6A15sXcwgn7w41TErUxQKMIlzU
https://www.annualreviews.org/doi/abs/10.1146/annurev.psych.50.1.537
https://www.annualreviews.org/doi/abs/10.1146/annurev.psych.50.1.537
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=Seltman%2C+H.+J.+%282018%29.+Experimental+Design+and+Analysis.+Carnegie+Mellon+University%2C+Pittsburgh%2C+PA.+&btnG=
https://www.sciencedirect.com/science/article/pii/S0895435617302834
https://www.airmedicaljournal.com/article/S1067-991X(06)00286-0/abstract
https://books.google.com/books?hl=en&lr=&id=KCTrCgAAQBAJ&oi=fnd&pg=PT4&dq=Campbell,+D.+T.,+%26+Stanley,+J.+C.+(2015).+Experimental+and+quasi-experimental+designs+for+research.+Ravenio+books&ots=Mer8FTsHXP&sig=c6VS74_XFKZuCeGKDWbkyRTUnlE
https://www.jstor.org/stable/43090169
https://www.tandfonline.com/doi/pdf/10.1080/00220671.1984.10885524
https://books.google.com/books?hl=en&lr=&id=CubaDwAAQBAJ&oi=fnd&pg=PA111&dq=experimental+research&ots=OtZtSsKzvn&sig=QQJ2AImDKRrFFTxR6lYDmf5euyQ
https://www.tandfonline.com/doi/pdf/10.1080/03637756309375361
https://www.sciencedirect.com/science/article/pii/S0361368201000587
https://www.taylorfrancis.com/chapters/edit/10.4324/9781410609519-51/experimental-research-methods-steven-ross-gary-morrison
https://books.google.com/books?hl=en&lr=&id=NXb5SbaMrXMC&oi=fnd&pg=PA7&dq=experimental+research&ots=Jt9RZIXdtI&sig=_QrOb0-T8vFNxxaN5jHSgziA6QA

